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UNIVERSITY OF NORTHERN IOWA FACULTY SENATE 
Agenda for Meeting of February 12, 2007 
3 :15 P.M. Great Reading Room, Seerley Hall 
CALL TO ORDER 

APPROVAL OF MINUTES 

Minutes of the January 22, 2007 meeting 
ANNOUNCEMENTS 
1. Call 	for Press Identification 
2. 	 Comments from Interim Provo s t Lubker 
3. 	 Comments from Faculty Chair, Sue Joslyn 
4. 	 Comments from Chair Herndon 
CONS IDERAT ION OF CALENDAR ITEMS FOR DOCKETING 
924/833 	 Emeritus Status Request for Lee H. Nicholas, 
Department of Accounting, eff e ctive 06/07 
92 5/8 34 	 Task Force to review PDA guideline s 
926 / 835 	 Category 2B (Non-We s tern Cultures) Review Su~nary ­
LACC 
927/8 3 6 	 Annual Report from the Liberal Arts Core Co~nittee ­
2005-2006 
NEW BUSINESS 
St ud e nt Publi c Interest Researc h Group - Elizabeth Peirce 
=-~ - -=:::=:==-­
ONGOING BUS I NESS 
CONSIDERATION OF DOCKETED ITEMS 
83 2 	 Th e New Ca p s t one Experi e nce Model Evaluation and Final 
Re p ort - LACC 
OTHER DISCUSS ION 
ADJOURNMENT 
UNIVERSITY OF NORTHERN IOWA FACULTY SENATE 
Calendar item 923 Docket Number ____ _ 
Title: Emeritus Status request for Lee H. Nicholas, Department of 
Accounting, effective 6/07 
Standard Motions 
__ 1. Place at head of docket, out of regular order. 
__ 2. Docket in regular order. 
__ 3. Docket because of special circumstances for . ___________ _ 
And notify sender(s). 
__ 4. Refer to (standing committee) _________________ ...,. 
__ 5. Refer to (administrative officer) ________________ _ 
__ 6. Refer to (ad hoc committee) _________________ _ 
__ 7. Return to petitioner with request for a more specific proposal. 
__ 8. Return to petitioner with request for additional information and documentation. 
__ 9. Return to petitioner because of decision not to docket at this time. 
__ 10. Other procedural disposition _________________ _ 
NOTES 
Request for Faculty Emeritus Status at the University of Northern Iowa 
Name Lee H Nicholas Department~A~cc~o~u=n~ti~n~g __________________ __ 
I wish to retire from my position as ~A~ss~is~t~an~t:...!P:...!r~o.!.:fe::;:s~so~r~-----------------------------
at the University ofNorthern Iowa, effective .Q.6__ /3.Q__ I.]J)S)]_ 
Month Day Year 
I have twenty (20) or more years of creditable service in higher education. (List institutions and 
dates of employment.) 
""'\-] ~ .,--,); j );, ~ \) ::\\.,_ J:-~"' " 
Institution Date 
Institution Date 
College Senate Chair: Include a statement verifying that ten (1 0) years of meritorious service 
has been concluded with the University ofNorthern Iowa. (Use back of this form if more space 
is required.) 
College Senate Chair Date 
Approved and Accepted 
Department Head 
~rf.i..: .. " -...., r r I Date 
Date 
, 2 14/ot 
University Faculty Senate Chair Date 
Provost and Vice President Date 
President Date 
Please prepare this form: sign and submit to your department Head. When the process for approval has been 
completed, the Provost's office will make copies and distribute them to each of the above signatories and the 
Department of Human Resources . 
UNI Form2A 
May, 2000 
UNIVERSITY OF NORTHERN IOWA FACULTY SENATE 
Calendar item 924 Docket Number _____ 
Title: 	 Emeritus Status request for Lee H. Nicholas. Department of 
Acc oun ting. e f fective 6/07 
Standard Motions 
1. Place at head of docket, out of regular order. 
__2. 	 Docket in regular order. 
Docket because of special circumstances for _____ _______ _ 
And notify sender(s) . 
__4. 	 Refer to (standing committee) ______ ___________---, 
_ _ 5. 	 Refer to (administrative officer) _____ - - _________ _ 
__6. 	 Refer to (ad hoc committee)__~_________ _ _ ____ _ 
__7. 	 Return to petitioner with request for a more specific proposal. 
_ _ 8. 	 Return to petitioner with request for additional information and documentation . 
__9. 	 Return to petitioner because of decision not to docket at this time. 
_ _ 10. 	 Other procedural disposition __________________ 
NOTES 
Request for Faculty Emeritus Status at the University of Northern Iowa 
Name Lee H Nicholas Department~A~cc~o~u=n=t=in~g~__________._________ 
I wi sh to reti re fro m my posi tion as --,A--,-"-,ss,-"is"-,t"",,an,-,-t,--,P,-,r,-,,oc:.~::::.:es~s~o.!....r_______________________________ 
at the University of Northern Iowa, effective ~ !~ !2..QQL 
Monlh Day Year 
I have twenty (20) or more years of creditable service in higher education. (List institutions and 
dates of employment.) 
~ ~~=\\t-J:~~ ~ 
Ins I ilulion Dale 
In slitulion Dale 
College Senate Chair: Include a statement verifying that ten (10) years of meritorious service 
has been concluded with the University of Northem Iowa. (Use back ofthis form ifmore space 
__ js required.) 
____--- 7 
Professor Nicholas has completed more than t en years of meritorious 
~ervice with the University of Northern Iowa. 
~'M~ -.(. ~ Jc. ____1_1_11_/0_7___ 
College Senale Chair Date 
Approved and Accepted 
Deparlment Head • Dale 
/ 2. /4/() t~~ <. ~ -t- s4- ""'9 F _ .1 I · Dale 
Unil'ersity Faculty Senale Chair Date 
Provosl and Vice Presidenl Dale 
President Date 
Please prepare this form: sign and subm it to your department Head. When the process for approval has been 
completed, the Provost's office will make cop ies and distribute them to each of the above signatories and the 
Department of Human Resources . 
UNI Form 2A 
May, 2000 
UNIVERSITY OF NORTHERN IOWA FACULTY SENATE 
Calendar item 92 5 Docket Number 
-----
TItle: Task Force to r ev i ew FDA guidelines 
__1. 
__2. 
__3. 
__4. 
_ _ 5. 
__6. 
__7. 
_ _ 8. 
_ _ 9 . 
_ _ 10. 
Standard Motions 
Place at head of docket, out of regular order. 

Docket in regular order. 

Docket because of special ci rcumstances for ____________ 

And notify sender(s) . 

Refer to (standing committee) _ _ _______________ --, 

Refer to (administrative officer) _________ ___ _ _ ___ 

Refer to (ad hoc committee), ___ ____ __________ _ 

Return to petitioner with request for a more specific proposal. 

Return to petitioner with request for additional information and documentation. 

Return to petitioner becaus e of decision not to docket at this time. 

Other procedural disposition _ _________ ________ 

NOTES 
----
UNIVERSITY OF NORTHERN IOWA FACULTY SENATE 
Calendar item 926 Docket Number
­
Title : Category 2B (Non-Western Culture s ) Review Summary - LAC e 
Standard Motions 
__1. Place at head of docket, out of regular order. 

_ _ 2. Docket in regular order. 

__3. Docket because of special circumstances for ____________ 

And notify sender(s) . 
__4. Refer to (standing committee) _________________~ 
__5. Refer to (administrative officer) _____ ____________ 
__6. Refer to (ad hoc committee), ___________________ 
__7. Return to petitioner with request for a more specific proposal. 
__8. Return to petitioner with request for additional information and documentation. 
__9. Return to petitioner because of decision not to docket at th is time. 
__10. Other procedural disposition ___________ ______ _ 
NOTES 
Liberal Arts Core, Category 2b, 

Non-Western Cultures, Six Year Review Report 

May 1,2006 
Review Team: Ivonne Cuadra, Thomas Fogarty, Deirdre Heistad, Charles Holcombe, 
Donna Maier, Taifa Yu . 
." 
- -
----­
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Preface: Overview and History 
The University of Northern Iowa's Humanities program (Category 2a) delivers 
the kind of solid introduction to the foundations of Western Civilization that is vital for 
nurturing well-educated citizens. A great deal of humanity, however, is left out of this 
grand narrative of Western Civilization, including the heritages of not a few present-day 
Americans. Moreover, while it may be true that in the rapidly globalizing 21 st century 
local cultural differences are to some extent being eroded or diminishing, it is also true 
that persons from different cultural backgrounds are finding themselves thrust into much 
more frequent contact than ever before, with the paradoxical result of sometimes 
magnifying the cultural differences that do remain. The Non-West has never been more 
relevant to ordinary American lives than it is today. According to recent CIA estimates, 
for example, three of the world's five largest national economies today are Non-Western: 
China, Japan, and India. l This is a vastly different state of affairs from what had prevailed 
a century ago. Many of the world's most volatile flashpoints, too, are located in Non-
Western regions. Like it or not, Americans increasingly must interact with persons from 
Non-Western backgrounds, and it is essential for students today to have some 
comprehension of this wider world. 
One possible way of providing a more inclusive global introduction might have 
been to redesign the existing Humanities program to expand it from Western Civilization 
to "World Civilizations." There is an almost insuperable practical difficulty with this 
approach, however, which is that few professors are qualified to comprehensively teach 
1 CIA, "The World Factbook 2005" (updated 6114/05), GDP rank order table. Note that 
the CIA concludes that official statistics significantly under-report the true size of 
certain economies, and has adopted so~called "purchasing power parity" based 
timates instead. . . -­
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every human culture. It is almost impossible for anyone person to speak with authority 
about every region of the world, and the enormous mass of diffuse information World 
Civilizations courses entail might also overwhelm students, and prove difficult to digest. 
UNI opted instead, therefore, to take a sampling approach. To the pre-existing 
"Humanities: Western Civilization" sequence, all students were required to select one 
additional choice from a list of Non-Western Cultures courses (initially only India and 
China, the list was soon expanded) as part of what was then called General Education. 
This sampling approach has the obvious drawback of leaving blank spots in each 
individual student's knowledge of the world, but under the current Liberal Arts Core 
curriculum students are now also only required to select two out of three parts of the 
Humanities sequence; that is, it has been found necessary to adopt a sampling approach 
even for the story of Western Civilization as well. With regard to the Non-Western world, 
-
this approach at least has the virtue of providing the student with intensive exposure to a 
single coherent cultural area-and the luxury of some choice-while at the same time 
enabling UNI faculty to ensure that the course is taught by a trained and qualified 
professional. Taken altogether, much of the planet is now covered at UNI with a fair 
degree ofexpertise. 
-=====..;;~=""'..= - -­
- =~_o:=-===:::::::=-:-:::~ UNI was "the fir; t institution of hlgher e-ducation in the United States to require 
its students to take such courses." A milestone in the development ofNon-Western 
studies at UNI came with the hiring of Dr. Nathan M. Talbott in 1956, who introduced an 
initial course on "Oriental Civilization." Thereafter, building upon a generous Ford 
Foundation grant, a choice of Foreign Area Studies courses on either India or China was 
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developed, and made a General Education requirement at UN! in 1966.2 By contrast, 
although Harvard University had pioneered the development of area studies courses in 
the years before WW II, at Harvard they were only implemented as an undergraduate 
requirement after 1977.3 
Today UN! offers nine regular Non-Western Cultures courses. During a six year 
sample period between fall 1998 and spring 2005 for which detailed data (courtesy of the 
Registrar's Office) have been collected and studied, Non-Western Cultures courses were 
offered by a total of forty-three different instructors, representing six departments from 
three colleges. (See Appendix D.) As is demonstrated by table 5, below, a large majority 
of these instructors have also usually been tenured or tenure-track professors, rather than 
adjuncts. 
This is critical, because the presence of qualified faculty, possessing specialized 
academic degrees in the relevant cultures, speaking the relevant languages with a degree 
of proficiency, and having personal experience or familiarity with the regions is the most 
indispensable key to a reputable Non-Western Cultures program. It is axiomatic that the 
more unfamiliar a culture is, the more difficult it is to rise above stereotypes to truly 
comprehend it, and the more important it is that teachers have specialized and thorough 
____c_"'"""'= ==~ 
training. UN!, in part because of its early commitment to area studies, can boast an 
2 William C. Lang and Daryl Pendergraft, A Century ofLeadership and Service: A 
Centennial History ofthe University ofNorthern Iowa, vol. 2, 1928-1976 (Cedar 
Falls: University of Northern Iowa, 1995), pp. 199-200. "New 'Oriental' Class 
Offered," The College Eye, issue 10, Nov. 16, 1956. . 
3 Edwin O. Reischauer, My Life between Japan and America (New York: Harper and 
Row, 1986), pp. 113,343-344. John King Fairbank, Chinabound: A Fifty-Year 
Memo}'. 0'!~w' ·~rk:HaI"Rer and Row!. 1982)~ pp., 106-167, 32j .~_ _ 
.... ... - -- ~ ----~ 
----- -
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unusually deep base of such qualified academic talent. Non-Western Cultures is one of 
UNI's particular strengths as a university. 
Section A: Subcategory Goals and Outcomes 
The immediate purpose of this subcategory is to introduce students to a particular 
Non-Western culture-to expose them as deeply as possible to as many aspects as 
possible of that culture, and uncover the rich tapestry of an unfamiliar civilization in all 
of its many facets. Since these are consciously intended to be multidisciplinary courses, 
and are taught by faculty from a variety of academic departments, instruction is 
necessarily content-oriented rather than discipline-driven training in a specific 
methodology or skill. Since the cultures studied are also all different, moreover, the 
specific content must vary from course to course. Student achievements in this area of 
highest priority-understanding of the particular culture-need to be evaluated 
individually class by class. However, there are also higher-order objectives. Non-Western 
Cultures classes are especially appropriate for helping students better understand what is 
truly universal about the human experience, and what is merely local custom. And, since, 
as Confucius observed more than two thousand years ago, "Learning without thinking is 
-===--~-_-== _-!""~__ :T= . 
-

--= emptY,[while] thinking without learning is dangerous" TB: ~fffi::f~J!U~ , ,1SI,fffi::f~ 

.F!U9iJ (Analects, II: 15), we hope to encourage students to be thoughtful as well as 
knowledgeable. Our assessment tools are designed to measure not just accumulated 
knowledge, but also comprehension, and the ability to combine information into 
sophisticated analysis. 
-­
..----­
- .. ­
- -
-
-
--
~ 
-
· , 

7 
As fonnulated in the Non-Western Cultures "Student Outcomes Assessment 
Plan" (Appendix A), the goals of this subcategory are: 
1. Students will achieve a broad understanding of a particular Non-Western 
Culture. 
2. Building upon this understanding of a particular Non-Western Culture, students 
may also achieve a better appreciation of the simultaneous uniqueness 
and universality of all humanity. 
The intended outcome of goal number one is that students will be able to 
independently and critically interpret a document, item from the news, artifact, question, 
or scenario in the light of an infonned general understanding of the particular Non­
Western Culture they have studied. The intended outcome of goal number two is that 
students may also be able to draw some cross-culturally comparative and/or universal 
conclusions from the same document, item from the news, artifact, question or scenario. 
Section B: Extent to which Goals have been Met and are Relevant to the LAC 
The purpose of the Non-Western Cultures subcategory is identical to that of the 
Liberal Arts Core as a whole: to introduce students to "the broad base of knowledge and 
intellectual proficiencies that is characteristic of well-educated people," and expand 
student "awareness of their selves and of the worlds ... in which they live." As a multi­
disciplinary category, Non-Western Cultures also addresses especially well the 
announced "final, over-arching goal of the Liberal Arts Core," which is to bring together 
all of the various intellectual "realms and proficiencies," and "recognize the 
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connectedness of things ... beyond partial disciplinary perspectives.,,4 Non-Western 
Cultures could not possibly be more directly relevant to the stated goals of the Liberal 
Arts Core. 
A review of syllabi collected from Non-Western Cultures courses (for a selection 
of examples, see Appendix E) reveals a fair degree of consistency in assignments and 
expectations, and satisfactory general coverage of the relevant material. Such a review 
also discloses something of the variety of approaches that is only to be expected in a 
multi-disciplinary, multi-topic, category. As the LAC Category 2, Civilizations and 
Cultures, statement of purpose phrases it, "Courses in Non-Western cultures should deal 
holistically with the culture studied." The syllabi reveal that these courses are indeed 
being taught via a "holistic" approach, which often incorporates the study of history, 
geography, politics, literature, the arts, and various other socio-cultural institutions. 
Although each of the courses relate directly to the objectives set forth for the LAC 
category, however, only a few of the syllabi specifically draw attention to the relationship 
between the course and the Liberal Arts Core. 
Both anecdotal and impressionistic evidence suggest that the subcategory is 
performing satisfactorily. It is our determination that there is no problem with the 
category as currently constituted. However, since Student Outcomes Assessment is still 
in its initial phase of implementation, there are no accwnulated assessment data available 
yet to substantiate these SUbjective impressions. 
Section C: Category Description, Course Syllabi Statement, and Catalog Descriptions 
4 "Goals of the Liberal Arts Core-Working Document." 
HTTP://fp.uni.edulJac/goals.htm (81~4!:?005). 
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The existing category description and course syllabi statement are adequate. 
However, it is recommended that the catalog description be changed for the following 
specific Non-Western Cultures classes: 
The catalog description for China, 680: 124, should be changed to: "Introduction 
to essential aspects of China, including geography, environment, demography, 
anthropology, history, language, religion, economic development, political changes, and 
foreign relations." 
The catalog description for India, 680: 125, should be changed to: "Treatment of 
significant aspects of Indian culture, historical development, and place in the world 
today." 
Similarly, the catalog description for Middle East, 680: 127, should be changed to: 
"Treatment of significant aspects of Middle Eastern culture, historical development, and 
place in the world today." 
The catalog description for Native Central and South America, 680:137, should 
be changed to: "Ethnographic focus on two broadly defined culture areas (1) the 
indigenous peoples of Mesoamerica and (2) the indigenous peoples of the Amazon Basin 
and the Andean Highlands of South America. Course materials will address the' 
environment, prehistory, colonial history and contemporary life of a selected number of 
Native American peoples." 
Section D: Analysis of SOA Plan and Data 
The major challenge confronting the Category 2b Review Team this review cycle 
has been to design, from scratch, a feasible Student Outcomes Assessment plan. The 
10 

resulting tentative initial plan is attached, below, as Appendix A. It is still in the 
experimental stage, and no definitive results can be expected yet. 
The first SOA instruments were administered in December of2005. A random 
selection of thirty-eight student responses were collected from two different classes (one 
on Africa and one on China) and scored by three readers. Each selection consisted of 
student essays in responses to the following question: "Discuss the position, roles, and 
importance of women in the non-western culture you have been studying. How have 
their roles changed as they have moved from traditional culture to modem society?" 
Students in class 1, for whom the assessment came as an unannounced surprise, were also 
informed that the results would have no impact on their grades; students in class 2, on the 
other hand, had prior warning of the assessment and were made aware that the results 
would be incorporated into their grades. From the tabulated scores, it appears that the 
incentive of a grade, and opportunity to study beforehand, did enable slightly better 
overall performances. 
Average scores (from a possible range of 1-5) are tabulated as follows: 
Scorer A Scorer B Scorer C Average of A-C 
Class 1 3.53 
[range: 1-5] 
3.71 
[range: 2-5] 
3 
[range: 2-4] 
3.41 
Class 2 3.29 
[range: 2-5] 
4.1 
[range: 2-5] 
3.38 
[range: 2-4] 
3.59 
Even the lower of the two averages, 3.41 out of a maximum possible 5.0, seems to 
indicate that category pedagogical goals are being achieved reasonably well. 
11 

Exhibit I, below, represents an example of one student response that was 
consistently rated highly . Scorer A awarded this essay the highest possible score of "5," 
Scorer B also gave it a "5," while Scorer C marked it as a "4," which happened to be the 
highest level at which Scorer C placed anyone. Exhibit II, on the other hand, is an 
example of one of the few responses that received the lowest possible rating of "1," 
denoting that the "student shows little evidence of knowledge of the relevant culture." 
Interestingly, while Scorer A assigned this essay a "1," both Scorers B and C 
viewed it somewhat more favorably, giving it a "3." The likely explanation for this 
apparent discrepancy is that the essay concerns China, and Scorer A is a China specialist, 
while Scorer B is an Africa scholar, and Scorer C is a Latin Americanist. The essay, 
although brief and fairly unremarkable by any standard, does appear plausible enough as 
a projection of our own American asswnptions. It is also, however, rather flatly wrong, at 
least according the article that the student had been required to read for class (which may, 
of course, have been distorted by biases or agendas of its own).5 According to the 
assigned reading, however, women in China have not necessarily gained "more rights and 
privileges" in recent years. To the contrary, it is alleged that the market-based reforms 
since 1979 have actually been something of "a mixed blessing" for women, accompanied 
.-----. ­
'--- -,----=-~-=--,;::-...;;= =' -= 
by both the revival of such once largely discredited traditional patriarchal practices as 
wife-buying, and new economic pressures, which, in particular, have led to women now 
performing much of the farm work for the first time in the lengthy history of China, and 
assuming an unprecedented new double burden of both running the farm and childcare. 
5 James and Ann Tyson, " 'The Moon Reflecting the Sunlight': The Village Woman," in 

China 0ffCenler: Mapping the Margins ofthe Middle Kingdom, ed. by Susan D . 

. ' Blum and L~9I}el1v1:.!~}~~en (Honolulu: University of Hawaii Press, 20~2)_. __ _ 

?'~:=~~~-=~~=-;'~~-' =;=- -~- '- -~~~~~~~ 
---=---:.. --~~~-- ~  - -
'" 
- --
----
- - - - - -
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The student, in other words, does not appear to have done the required reading. But 
scorers B and C, who are not themselves China specialists, would naturally not have done 
the reading either, and hence rewarded the essay's superficial plausibility with relatively 
high scores. This case is interesting also because it highlights the inherent difficulty of 
trying to perform any type of sweeping category-wide assessment in non-Western 
cultures. The cultures are all different, and the differences do sometimes matter. 
- -
13 

Exhibit I 
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- - - ­
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-
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-
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Exhibit II 
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In future years the Non-Western Cultures Committee will continue to deliberate 
both the results, and the provisional SOA plan itself. Data will be reviewed, and the 
. question of how best to learn from them to improve both the instructional program, and 
its assessment techniques, will be studied. New ideas for refining the SOA procedures 
will be considered. For example, Non-Western Cultures might experiment with 
implementing direct assessment twice in a single semester, as one way of trying to better 
gauge student learning. Despite our commitment to continuous improvement, however, 
our preliminary impression is that the desired goals of the category are already being met 
in a reasonably satisfactory manner, and it must be emphasized that in the absence of any 
significant new technological or methodological breakthroughs, it would be unreasonable 
to expect evidence of steady improvement in student achievement. 
Section E: Enrollment Data Analysis 
A detailed spreadsheet containing enrollment data for Non-Western Cultures 
classes from fall 1998 to spring 2005 (covering the period since the last category review) 
was graciously provided by the Registrar's office for analysis. Points of interest have 
been tabulated in seven graphs, which are presented below. 
_ ._--- .- -==== -~-.-==--- =----~---- - ---==-==­
A major concern coming into this category review cycle was a rumor that a 
"backlog" of unmet student demand for category 2b courses had developed. In order to 
measure the extent of any such hypothetical "backlog," for the purposes of analysis here 
we have taken the number of students who have not yet satisfied the category 2b 
requirement by the spring semester of their senior year as the most meaningful index. 
That is, students ideally should be able to satisfy this requirement at some point during a 
~-..,..~-- ---=-­ - -: 
---
-
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four year period. If they have not done so, that may properly be said to constitute a 
backlog. The results are tabulated in Graph 7. 
Whether or not there is a specific ideal time to take Non-Western Cultures during 
the student's progression from freslunan to senior is a separate issue, about which there 
exists a difference of opinion among category 2b faculty. Some regard these classes as 
introductions to more advanced study, and, on the impeccable general principle that LAC 
requirements should usually be satisfied first, would prefer to see students fulfill their 
Non-Western Cultures requirement early, perhaps in their sophomore year. Other faculty, 
however, believe that students should be introduced to Western Civilization through 
completing their Humanities requirement prior to attempting to study any Non-Western 
Civilization, and prefer to see the Non-Western courses less as an introduction (certainly, 
most students will never pursue more advanced study in these cultures) than as a kind of 
culmination or cultural capstone experience best reserved for more mature students. One 
result of this lack of agreement has been that, within the span of only about a decade, 
different groups of Non-Western Cultures faculty successively-and successfully, in each 
case- argued first to add, and then later to drop, a Humanities prerequisite for category 
2b. If a consensus could be reached that early enrollment is desirable, furthermore, the 
-~--
.~--
- curren -Iocr-level n~b~rillg~f-c~urses in this category should also be changed, since the 
100-level designation is explicitly intended primarily only for juniors and seniors. 
The question of ideal sequencing remains unresolved, but it should be considered 
separately from the backlog issue, which is primarily a practical matter of satisfying 
degree requirements in a timely fashion and expediting student gradation. From that 
standpoint, there is no compelling reason why students need to take Non-Western 
--~ 
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Cultures classes at any time before the end of their fourth year. For the purposes of 
measuring whether or not a backlog problem exists, therefore, the spring semester of the 
senior year should serve as an acceptable cutoff point. 
By this measure, there is indeed a small backlog in category 2b, which 
furthermore had been trending upward for several years. The backlog dropped sharply 
down again in spring 2005, however, at which time there were only 93 seniors who had 
not satisfied the requirement. Given human nature, and other institutional and personal 
circumstances, itwould never be possible to reduce this number consistently to zero. 
Moreover, if the backlog for Non-Western Cultures is slightly larger than the equivalent 
backlog for some other core requirements, that is almost inevitable given the fact that 
Non-Western Cultures and Capstone are the only two core classes at UN! that are not 
automatically satisfied by an Associate's degree from a community college under the 
articulation agreements. Non-Western CuI tures is also a category of class that few 
community colleges are legitimately capable of actually offering, since they generally 
lack the qualified specialized faculty. So a slightly larger backlog in category 2b is only 
to be expected. Even so, the existing backlog of unsatisfied demand for Non-Western 
Cultures classes is still roughly in line with that for Personal Wellness, and it is dwarfed 
-__ === ===~===-c-
by the backlog that exists for Capstone. 
On balance, therefore, we conclude that backlog is not a major problem for 
category 2b. This conclusion is also tentatively supported by data from a preliminary trial 
student self-assessment, administered in one category 2b class in December of2005. To 
the question, "did you have any trouble enrolling in the non-western culture class of your 
choice," only two out of twenty-seven respondents indicated that they had experienced "a 
20 
lot oftrouble.,,6 Administrators might, however, consider offering a few more annual 
sections ofNon-Western Cultures, either by reallocating existing resources or by hiring 
new faculty. 
Other observations from our analysis of the enrollment data include: category 2b 
has consistently served numbers of students in excess of a thousand per semester. The 
average class size has tended to increase over time, and is commonly above the 
recommended 35. This is somewhat alarming, and certainly less than ideal, but not yet a 
major problem. There has, on the other hand, been a very gratifying trend in the ratio of 
tenured/tenure-track instructors versus adjuncts, which has improved dramatically since 
its nadir in 2000. Finally, and also gratifyingly, there is no evidence of grade inflation 
during this period-although it should be noted that summer grades are consistently 
much higher than those awarded during the regular academic year. 
- - - _.-- === = - -:-:::-==::::;;-=====--::::-==c~ 
6 The others possible options were "a little tro.':'b~' and "notrouble jlt all." 
~...;-.'----;~=-=---=--=- -
-=--:: '---==--==--=-­ --­-
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Graph 2, Total Number of Students Served 
(Spring and Fall Semesters) 
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Graph 3, Number of Summer Students 
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Graph 4, Average Class Size 
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Graph 5, Tenurerrenure Track vs Not TenurelTenure Track 
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Section F: Liberal Arts Core Course Fonns 
LAC Course Review Questions 

To be completed for each course in the category review area. 

COURSE NUMBER AND TITLE: 680:121, Russia/Soviet Union 

COURSE CATALOG DESCRIPTION: Interdisciplinary examination of the culture, 

history, geography, economy, political system, and society of Russia and the Soviet 

Union. 

CREDIT HOURS: 3 
LIBERAL ARTS CORE CATEGORY: Category 2b 
1. Does the catalog description reflect the course as it is currently delivered? ­
Yes. Are changes in the catalog description or course content needed? If so, 
identify needed changes. - None. 
2. In what ways does this course serve the purposes of this category? -This 
course provides an introduction to the study of Russian culture, with an emphasis on the 
arts (literature, music, fine arts, film and architecture) in historical, political and 
geographic context. We trace the history of Russia, and Russian thought, through its 
representations in works of art, music, and literature, noting in particular the influences of 
religion and politics on the arts. The class emphasizes the interconnectedness of all 
knowledge and critical analysis of historical events and texts. 
3. Since the last category review, have changes in the relative emphasis of 
content areas been made? If so, identify the changes. -None. 
4. If multiple sections are offered, how is comparability of content and grading 
across sections assessed and insured? - Multiple sections taught by a single 
instructor are treated identically. Infonnal conversations with colleagues indicate that the 
content across the sections is similar; however no attempt has been made to require 
identical methods of assessment or grading. 
5. What are the primary instructional methods used in the course? What type(s) 
of student activities are included in the course? - Lecture (in some cases multi­
media presentations with extensive use of music recordings, film, slides, internet sites), 
discussion, interaction with Russian exchange students and optional field trips (relevant 
art exhibits, concerts, lectures). 
6. In what ways does this course help students develop the Liberal Arts Core 
proficiencies? - Students are required to synthesize what they are learning, to engage in 
critical analysis, and to express their knowledge in writing (on exams and papers) and in 
presentations (class discussions or oral presentations). They are asked to make cross­
cultural comparisons and to consider what it means to be a global citizen. 
7. How is student achievement of the course objectives assessed? - Quizzes, 
29 

papers, essay or multiple choice exams, and participation in class discussions. 
8. What are considered to be the major strengths of the course? - The major 
strengths of the course include its interdisciplinary nature and emphasis on cross-cultural 
understanding. The material selected for presentation is also interesting and lively. What 
are the major weaknesses? What, if any, changes are needed? - Limited 
opportunity for student discussion is a weakness, especially in larger sections. Other than 
smaller sections, no changes are needed. 
9. Additional faculty, head, and/or dean concerns or comments. - None 
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COURSE NUMBER AND TITLE: 680:122, Japan 
COURSE CATALOG DESCRIPTION: Introductory study of Japan; geographical 
setting, historical background, cultural heritage, social and political systems, and 
economic development and importance. (Offered Fall and Spring) 
CREDIT HOURS: 3 
LIBERAL ARTS CORE CATEGORY: Category 2b 
1. Does the catalog description reflect the course as it is currently delivered?­
Yes. Are changes in the catalog description or course content needed?-No. 
2. In what ways does this course serve the purposes of this category? -Like 
other courses in this category, the Japan course helps students broaden their knowledge 
and perspectives beyond the familiar experience of Westem societies. Learning about the 
diversity ofhurnan cultures around the world challenges preconceptions about "human 
nature." Understanding how and why those differences occur helps students become 
more accepting of cultural differences and increases their empathy and respect for people 
in other societies. . 
Students engage in the holistic study of various aspects of Japanese history and culture in 
order to gain an understanding and appreciation of the development, accomplishments 
and failures of Japanese society over time. They learn how many of their taken-for­
granted assumptions may not be shared by people in other societies and about the 
difficulties of adjusting to other perspectives. They also learn how various aspects of 
Japanese social structure and cultural values interrelate with each other and how 
historical processes have shaped the culture and society of contemporary Japan. 
3. Since the last category review, have changes in the relative emphasis of 
content areas been made? If so, identify the changes. -No. Different professors 
may choose to emphasize different areas. For example, one professor might emphasize 
the history and give less attention to contemporary culture, while another professor might 
give a brief historical overview and focus more on contemporary Japan. However, all 
professors provide at least some coverage of the history, geography, and contemporary 
issues in Japanese society. 
4. If multiple sections are offered, how is comparability of content and grading 
across sections assessed and insured? -It is neither necessary nor desirable for 
content and grading standards to be identical across all sections. All sections include at 
least some coverage of the following areas: history, geography, language, and religions. 
Additional topics that may be covered to varying degrees in different sections include: 
government and contemporary political issues, art, literature, economics, family, 
education, and child socialization. Each professor independently determines appropriate 
grading criteria for hislher tests or other assignments. 
5. What are the primary instructional methods used in the course? What type(s) 
of student activities are included in the course? -All sections include classroom 
MEMO 

TO: University Faculty Senate 
FROM: Liberal Arts Core Committee 
SUBJECT: Category 2B (Non-Western Cultures) Review Surrunary 
DATE: January 19,2007 
The Liberal Arts Core Committee discussed and accepted the Category 2B Review Report 
during the November 17, 2006 meeting. The following is a sununary of the key issues the 
Committee would like to bring forward for the Senate's consideration. 
The faculty who are part of the Non-Western Cultures committee have a strong interest in 
maintaining the quality of the courses that make up Category 2B of the LAC. Currently the 
majority of instructors (~80%) for these courses are tenured or tenure-track. The departments 
that contribute to these courses should be commended for their commitment to provide a large 
number of well qualified individuals to teach these courses. Another indication of the interest in 
the quality of the courses in Category 2B is the willingness of Non-Western Cultures Committee 
to be consulted, at least informally, before any department assigns a new instructor to teach these 
courses. The courses in the Non-Western Cultures category are taught by faculty from a number 
of different departments, and from different colleges. The LAC Committee considers the 
willingness of the Non-Western Cultures committee to oversee all aspects of their area of the 
LAC a model for other groups and departments, and could be considered the model for LAC 
Coordinating Committees. 
The Non-Western Cultures Committee also has well defined assessment tools to measure not 
only the students' accumulated knowledge of the subject matter but also their comprehension of 
the material and their ability to combine information together into sophisticated analysis. 
Students should not only come away from their Category 2B courses with a broad understanding 
of a particular non-western culture, but should also achieve a better appreciation of the 
simultaneous uniqueness and universality of all humanity. The report outlines specific 
as~ess!llent tools in appendix B of the report (page 50). Due to the_ diverse ranges of expertise of 
Category standards are also maintained by adherence to the existing non-western cultures 
category guidelines (Appendix C), which they see no need to amend. 
Fall 2006 marks the start of a new curriculum cycle and the Non-Western Cultures committee 
plan to update the catalog descriptions of several courses, including 680: 124 China, 680: 125 
India, 680: 127 Middle East, and 680: 137 Native Central and South America. This is very 
--
commendable, due to the rapidly changing perspectives that Americans and Iowans in particular 
may have of these cultures based upon media outlets. 
In recent years the enrollment levels in the Non-Western Cultures courses are up to nearly 1200 
students per semester. Again, the LAC committee commends the faculty and departments for 
providing so many spaces and sections of these courses. At the present time there will remain a 
backlog for this course, though not as significant as that for Capstone. The backlog data that is 
presented in Graph 7 (page 27) is in line with data from the Registrar's office that is regularly 
provided during the fall semester on the LAC backlog. The only exception is the last datum 
value, for spring 2005. The values for all of the LAC categories given appear abnormally low, 
especially when viewed in light of the backlog data from fall 2005 which shows levels 
comparable to those shown for spring 2004. The LAC committee is not certain why the levels 
shown in spring 2005 are so low, but it may just be a case of data omission. 
In the past, the Non-Western Cultures category of the LAC, along with Capstone (Category 6), 
were not automatically satisfied by transfer students who come to UNI with an AA degree. 
Currently, the majority of Iowa community colleges do offer at least one course that transfers to 
UNI for credit in Category 2B. It is likely that some of these courses are being used by UNI 
students (both native and transfer) to fulfill their Category 2B requirement. A survey of the 
community college courses that satisfy Category 2B by the LACC showed that many of them 
appeared to be history courses rather than courses encompassing entire cultures. Also, the fact 
that community college courses are typically taught at a freshman or sophomore level rather than 
a junior/senior student level was an issue of concern to the LACe. The findings dealing with the 
community college courses have been forwarded to the Non-Western Cultures Committee to 
make them aware of these courses and they have also been provided with possible actions that 
could be taken concerning these courses. 
For the past few years most students fulfill their Category 2B requirement by taking either 
680: 124 China, 680: 125 India or 680: 128 Africa. Typically 35 - 55% of all Category 2B 
students are enrolled in one of these three courses each semester. At times the course 680: 123 
Latin America has also been a dominant course in this category. Obviously the number of 
sections offered for a particular course is dependent upon availability of qualified staff, however 
currently the opportunities for students are limited by fewer sections of some of the other courses 
in this category. Future faculty positions may be designed to provide more sections in courses 
. ~=-~~fi~.1-2-3%RnAmerie~01t3:~4-fa#v~ort§d4m~lGYt~t(k'1~~~ntr.~d..~. ~ :;""='­
South America. The addition of the Spanish language course 780: 120 Lat inA merican Cultures - ­
and Civilization as a substitute for Category 2B is also commendable. 
The Non-Western Cultures Review comes to a conclusion that "No significant changes are 
recommended at this time". While the quality of the program is currently good, the LAC 
Committee would like to encourage the hiring of additional qualified individuals to teach within 
Category 2B and help to decrease the average course size to levels closer to 30 students per 
section. Apart from that recommendation, the LAC Committee agrees with the findings of the 
Non-Western Cultures Category Review team. 
., 
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lecture, in-class exams, and writing assignments based on the reading material. 
Additional instructional methods may include some of the following: 
Class discussion 
Small group discussion 
Use of audio visual materials 
Use of material culture 
On-line communication with Japanese students in Japan 
Weekly journals or "reading comments" 
6. In what ways does this course help students develop the Liberal Arts Core 
proficiencies? -Communication: Students read a variety of materials from novels to 
ethnographies and write critical essays on various aspects of those materials. Small 
group discussion helps students to more effectively analyze the reading material. 
Thinking: Written assignments, class discussion and small group discussion train students 
to critically analyze how various aspects of Japanese society influence each other, to 
explore similarities and differences between Japanese and U.S. culture, and to debate 
whether the U.S. can or should adopt Japanese approaches to certain problems such as the 
education system or criminal justice. 
Understanding how certain social structures work in Japan helps students become more 
critically aware of the practices of their own society. 
Interpersonal: Students become aware of how human emotions, motivations, and 
understanding of the world may vary across different cultures. This makes them more 
critically aware of the cultural basis of their own attitudes and behaviors and prepares 
them to communicate more effectively with people from other backgrounds in a rapidly 
globalizing world. 
7. How is student achievement of the course objectives assessed? -Professors 
assess this individually, through tests and other grading procedures. For example, the first 
time I taught this course, students did very poorly at identifying historical figures on the 
first exam. The next year, I developed a homework assignment requiring them to identify 
a list of historical figures by Japanese and Western dates and describe in 2-3 sentences 
who each person is and why they are important in Japanese history. The assignment was 
graded and handed back to the students, and their scores on the first exam showed 
marked improvement over the previous year. Student evaluations of the instructor were 
also higher than in the previous year. In other words, professors engage in a continuous 
process of monitoring student learning and making appropriate adjustments to their 
teaching strategies. 
8. What are considered to be the major strengths of the course? What are the 
major weaknesses? What, if any, changes are needed? -None. 
9. Additional faculty, head, and/or dean concerns or comments. -None. 
- -
-----
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COURSE NUMBER AND TITLE: 680:123, Latin America 
COURSE CATALOG DESCRIPTION: Historical, political, social, and cultural 
elements that fonn the civilization of Latin America. No credit if student has credit in 
780: 120. May not be taken for credit by History majors or minors. (Offered Fall and 

Spring) 

CREDIT HOURS: 3 hrs. 

LIBERAL ARTS CORE CATEGORY: Category 2b 

1. Does the catalog description reflect the course as it is currently delivered? Are 

changes in the catalog description or course content needed? If so, identify 

needed changes. -Keep current description. 

2. In what ways does this course serve the purposes of this category? -680:123 

meets well the following statement: Courses in this category promote an Wlderstanding of 

Western and non-Western cultures and civilizations from ancient times to the present 

through historical accounts, literatures, philosophies, religions, and fine arts. Using 

methods of critical inquiry, students explore aspects of human nature, the shaping of 

thoughts and values, and their interrelations. 

3. Since the last category review, have changes in the relative emphasis of 

content areas been made? If so, identify the changes. -No. 

4 . If multiple sections are offered, how is comparability of content and grading 

across sections assessed and insured? -Through infonnal consultation between 

professors. 

5. What are the primary instructional methods used in the course? What type(s) 

of student activities are included in the course? -A combination of lecture and 

discussion, films, and hands-on projects. Group projects aroWld specific themes or topics; 

objective and essay exams; discussion and response sheets to chapters, articles, films or 

guest lectures, and debating current events. 

6. In what ways does this course help students develop the Liberal Arts Core 

proficiencies? - 680: 123 meets well the following statement: it enhances student's 

abilities to read and listen critically and to write and speak effectively by attention to how 

the gathering, analyzing, and presenting of evidence and conclusions can be designed for 

specific purposes and audiences. 

7. How is student achievement of the course objectives assessed? -By exams, 

research papers and oral or written research reports. 

8. What are considered to be the major strengths of the course? -Major strengths: 

connects students to contemporary Latin America, and hopefully instills pennanent 

interest and transferable skills. What are the major weaknesses? What, if any, 

changes are needed? -Major weaknesses are: The area is too big to cover in a single 

-_. 
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course and may result in thin coverage. There have been occasions when this course has 
been offered by inappropriate or Wlqualified instructors. In the future the Non-Western 
Cultures Committee should be consulted about such departmental offerings, and have the 
authority to veto inappropriate ones. 
9 . Additional faculty, head, and/or dean concerns or comments. -None. 
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COURSE NUMBER AND TITLE: 680:124, China 
COURSE CATALOG DESCRIPTION: Historical treatment of significant elements of 
Chinese culture and major aspects of modem China's transformation since the mid-19th 
century 
CREDIT HOURS: 3 

LIBERAL ARTS CORE CATEGORY: Category 2b 

1. Does the catalog description reflect the course as it is currently delivered? ­
No. Are changes in the catalog description or course content needed? If so, 
identify needed changes. - The current catalog description only partially reflects the 
course content, and it should be changed. It is certainly true that the historical experiences 
of the Chinese people since the early 19th century are an integral part of the collective 
memory of the Chinese nation, but the course properly includes aspects of China that go 
beyond its modem history, such as the geography of China, key features of the Chinese 
language, religious beliefs and practices, economic development, political changes, 
ethnic relations, demographic shift, as well as its pre-modem heritage. 
We suggest the following revised course description: "Introduction to essential 
aspects of China, induding geography, environment, demography, anthropology, 
history, language, religions, economic development, political changes, and foreign 
rela tions." 
2. In what ways does this course serve the purposes of this category? - The 
course broadens and enhances students' knowledge and understanding of a Non-Western 
culture, and instills them with an appreciation of cultural diversity. 
3. Since the last category review, have changes in the relative emphasis of 
content areas been made? If so, identify the changes. - Since China has 
experienced dramatic social, political, economic, and cultural changes recently, certain 
subjects such as economic development, state-society relations, and China's exchanges 
with the outside world have received more detailed treatment and analysis in an effort to 
bring up-to-date information regarding China to students. 
4. If multiple sections are offered, how is comparability of content and grading 
across sections assessed and insured? - All instructors teaching these classes are 
bound by the same Non-Western Cultures category guidelines, and the rigorous standards 
of professionalism. Their academic disciplines- and areas of specialization vary, however, 
and some diversity of approach is both to be expected and even encouraged as healthy. 
5. What are the primary instructional methods used in the course? What type(s) 
of student activities are included in the course? - Primary instructional methods 
include lectures and multimedia aids. Students are encouraged to keep abreast of latest 
development in three different "Chinese" societies-China, Taiwan, and Hong Kong-by 
reading and swnmarizing newspapers that have extensive news coverage of them and 
submitting their journals for extra credit. 
. 
---.~~----
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6. In what ways does this course help students develop the Liberal Arts Core 
proficiencies? - This course provides students with the historical and cultural context to 
understand some of the problems China has faced and is still facing, the progress it has 
made, and the difficulties that remain to be solved. It also sensitizes students to divergent 
development and the experiences of nonwestern societies. 
7. How is student achievement of the course objectives assessed? -The main 
instruments for assessing student learning are examinations and class discussions. Some 
instructors assign short papers. 
8. What are considered to be the major strengths of the course? What are the 
major weaknesses? What, if any, changes are needed? -With the wide range of 
subjects covered, the course does provide students with adequate exposure to and 
understanding of China. Given the complexity of China and the limits of time, certain 
subjects that are increasingly important cannot be included in the curriculum: subjects 
such as globalization and its impact on China, China's changing world-role, and Western 
cultural influences over China since its "reform and opening up." If possible, the life 
experiences of Chinese immigrants in the U.S., and Chinese communities worldwide, 
should also be covered. 
9. Additional faculty, head, and/or dean concerns or comments. - Higher level and 
more specialized courses should be offered, so that students whose intellectual curiosity 
cannot be satisfied by taking just one introductory level, non-western culture course can 
develop more in-depth knowledge of the culture or cultures they are interested in. 
.~~~. - ---,- ~ .... ~==- ---. -~-- ---=--~~-~.----~-~ -
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COURSE NUMBER AND TITLE: 680:125, India 
COURSE CATALOG DESCRIPTION: Historical treatment of significant elements of 
Indian culture and major aspects of India's transformation under British rule and since 
independence. 
CREDIT HOURS: 3 
LIBERAL ARTS CORE CATEGORY: Category 2b 
1. Does the catalog description reflect the course as it is currently delivered? ­
No. Are changes in the catalog description or course content needed? If so, 
identify needed changes. - Better: Treatment of significant aspects of Indian 
culture, historical development, and place in the world today. 
2. In what ways does this course serve the purposes of this category? - India's is 
a major non-western culture. 
3. Since the last category review, have changes in the relative emphasis of 
content areas been made? If so, identify the changes. - No, not really. Current 
aspects have been updated. 
4. If multiple sections are offered, how is comparability of content and grading 
across sections assessed and insured? - Sections with different instructors have 
different specific content. 
5. What are the primary instructional methods used in the course? What type(s) 
of student activities are included in the course? - Lecture, discussion, tapes, etc . 
6. In what ways does this course help students develop the Liberal Arts Core 
proficiencies? - It informs them of an important country and a quite different culture; it 
leads them to consider the contingencies of their own cuI ture. 
7. How is student achievement of the course objectives assessed? - Two short­
essay tests, one long essay, preparation of an annotated bibliography, participation in 
discussion. 
8. What are considered to be the major strengths of the course? - Its major 
strength is that it achieves its purposes (item 6 above) for some proportion of the students, 
perhaps a third. What are the major weaknesses? What, if any, changes are 
needed? - Its major weakness is that many students, perhaps a quarter, are largely 
uninterested in India and regard the course as a required hurdle on the way to certification. 
9. Additional faculty, head, and/or dean concerns or comments. - None. 
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COURSE NUMBER AND TITLE: 680:127, Middle East 
COURSE CATALOG DESCRIPTION: Interdisciplinary examination of significant 
elements of Middle East culture and society: current patterns, tensions, and contributions. 
CREDIT HOURS: 3 
LIBERAL ARTS CORE: Category 2b 
1. Does the catalog description reflect the course as it is currently delivered? ­
No. Are changes in the catalog description or course content needed? If so, 
identify needed changes. - Better: Treatment of significant aspects of Middle 
Eastern culture, historical development, and place in the world today. 
2. In what ways does this course serve the purposes of this category? - The 
Middle East is a major non-western cultural area. 
3. Since the last category review, have changes in the relative emphasis of 
content areas been made? If so, identify the changes. - No, not really. Current 
aspects have been updated. 
4. If multiple sections are offered, how is comparability of content and grading 
across sections assessed and insured? - Sections with different instructors have 
different specific content. 
5. What are the primary instructional methods used in the course? What type(s) 
of student activities are included in the course? - Lecture, discussion, tapes, etc. 
6. In what ways does this course help students develop the Liberal Arts Core 
proficiencies? - It informs them of an important region and a quite different culture; it 
leads them to consider the contingencies of their own culture. 
7. How is student achievement of the course objectives assessed? - Two short­
essay tests, one long essay, preparation of an annotated bibliography, participation in 
discussion. 
8. What are considered to be the major strengths of the course? - Its major 
strength is that it achieves its purposes (item 6 above) for some proportion of the students, 
perhaps a third. What are the major weaknesses? What, if any, changes are 
needed? - Its major weakness is that many students, perhaps a quarter, are largely 
uninterested in the Middle East and regard the course as a required hurdle on the way to 
certification. 
9. Additional faculty, head, and/or dean concerns or comments. - None. 
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COURSE NUMBER AND TITLE: 680:128, Africa 
COURSE CATALOG DESCRIPTION: Interdisciplinary examination of contemporary 
African society and culture: historical heritage, problems, prospects, and importance. 
CREDIT HOURS: 3 
LIBERAL ARTS CORE CATEGORY: Category 2b 
1. Does the catalog description reflect the course as it is currently delivered? ­
Yes. Are changes in the catalog description or course content needed? If so, 
identify needed changes. - No changes needed. 
2. In what ways does this course serve the purposes of this category? - This 
course promotes an understanding of the non-Western cultural values and contributions 
of the African continent through exploration of history, literatures, arts, religions, 
contemporary political developments, current events, and challenges of development in a 
non-western environment. 
3. Since the last category review, have changes in the relative emphasis of 
content areas been made? If so, identify the changes. - No . The only changes are 
the result of incorporating into the syllabus new issues of global importance, for example, 
genocide in Rwanda, energy exploitation in Nigeria, and the AIDS epidemic. 
4. If multiple sections are offered, how is comparability of content and grading 
across sections assessed and insured? -Instructors are held to the Statement of 
Goals, Objectives, and Major Course Topics as stated in the Non-Western Cultures 
Category statement. From time to time there are joint meeting of all faculty who teach 
Non-Western Cultures for purposes of communication and coordination. 
5. What are the primary instructional methods used in the course? What type(s) 
of stUdent activities are included in the course? -The course is delivered through the 
use of lecture, films, and internet news sources. Students are asked to research past and 
current topics, read examples of literature, and discuss assigned materials in a critical and 
thoughtful way. 
6. In what ways does this course help stUdents develop the Liberal Arts Core 
proficiencies? - Students are expected to access and analyze information about a culture 
quite different from their own. They are expected to demonstrate careful and reflective 
thought about cultures and problems different from their own, and yet be able to 
recognize the commonality of all societies. It is intended that students acquire greater 
self-awareness and a better sense of global social responsibility. 
7. How is student achievement of the course objectives assessed? - Students are 
given a variety of essay and objective tests, and assigned short research papers for 
grading. 
8. What are considered to be the major strengths of the course? - Strengths: 
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Students are incredibly interested in encountering entirely new (for them) infonnation 
and facts and grappling with radically other values and ways of living. The majority of 
the students truly experience an awakeriing awareness of whole new approaches and 
challenges to our universal human condition. What are the major weaknesses? What, 
if any, changes are needed? - Weaknesses: The African continent is large, and it is 
difficult to generalize even about Sub-Saharan African values, history, and 
developmental trends. Case studies can address this problem, but much is left on the 
cutting floor. Furthennore, Africa is in constant flux and new events and crises require 
constantly changing course specifics. 
9. Additional faculty, head, and/or dean concerns or comments. - None. 
---_.
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COURSE NUMBER AND TITLE: 680/990:132, Native North America 
COURSE CATALOG DESCRIPTION: Ethnographic survey of sociocultural systems 
developed by Native Americans north of Mexico. Emphasis on relationships that exist 
among ecological factors, subsistence techniques, social organizations, and the impact 
interactions with European and U.S. societies had on Indian lifestyles. 
CREDIT HOURS: 3 
LIBERAL ARTS CORE CATEGORY: 2B 
1. Does the catalog description reflect the course as it is currently delivered? Are 
changes in the catalog description or course content needed? If so, identify 
needed changes. - "Yes" to the first question, "no" to the second. 
2. In what ways does this course serve the purposes of this category? - First, it 
extends the geographic and cultural scope of the Non-Western category to North America, 
thereby emphasizing the category's essential quality as cultural, not geographic. That is, 
NWC aren't just those outside of or foreign to the U.S., but even those here that are not 
Western in origin or orientation. Second and otherwise, it serves the category's general 
purpose of detailed exposition of and comparison to Western culture, which can be 
served equally by a course on any Non-Western culture. 
3. Since the last category review, have changes in the relative emphasis of 
content areas been made? If so, identify the changes. -None. 
4. If multiple sections are offered, how is comparability of content and grading 
across sections assessed and insured? -With rare exceptions, this course is usually 
taught by only one instructor. 
5. What are the primary instructional methods used in the course? What type(s) 
of student activities are included in the course? - The primary method is lecture, the 
secondary method assigned reading, the tertiary method discussion, all unapologetically. 
Besides regular attendance, students are required to visit the UNI Museum to examine 
one of several Native American objects and to draft a short essay on the object's nature, 
function, purpose and meaning. For each object, I provide a short list of readings to guide 
student evaluation and also discuss some such objects in class. They also are required to 
examine recent newspapers for an extended account of an issue that systematically 
influences a selected Native culture and to draft a short essay that evaluates the article as 
an example of the engagement of surviving Native cultures with the broader Western 
world. 
6. In what ways does this course help students develop the Liberal Arts Core 
proficiencies? - One core proficiency is to "promote an understanding of Western and 
non-Western cultures" across time and space from a broad foundation in each. In pursuit 
of that goal, throughout this course I regularly compare and contrast Native cultural 
values and organization with the Western ones that are more familiar to students. This is 
no catalogue of the weird or bizarre but a respectful, broad and balanced comparison of 
~ 
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the Western and one non-Western cultural tradition. The LAC also promotes the skills of 
critical thought and the faculties of reason, empathy and communication. Course content 
and assignments are designed to cultivate these skills and faculties in my students, 
particularly when they interpret and explain, not merely describe, how and why Native 
cultures have changed as a consequence of the European invasion of North America. 
They do this in both objective and essay questions on exams and in both writing 
assignments. 
7. How is student achievement of the course objectives assessed? - Performance 
on exams and assigned essays. 
8. What are considered to be the major strengths of the course? - Strengths: The 
course is designed and delivered to be consistent with LAC goals and the category 
description. It introduces students to a set of related cultures that they may think they 
know (e.g., from Hollywood accounts or from passing acquaintance with a real Indian) 
but for the most part do not. It promotes student understanding of a broader, more diverse 
cultural world than they may have experienced in Iowa or the cultural West at large. 
What are the major weaknesses? What, if any, changes are needed? 
- Weaknesses: I am weak, and therefore the course is as well, on Native American 
linguistics. As organized, exams are non-cumulative. I may revise the last exam to be 
partly cumulative. I must revise the course schedule to distribute the ethnographic survey 
section among two exams, not just one. 
9. Additional faculty, head, and/or dean concerns or comments. - None. 
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COURSE NUMBER AND TITLE: 990:137/680:137, Native Central and South 
America 
COURSE CATALOG DESCRIPTION: Ethnographic survey ofsocio-cultural systems 
developed by foraging and horticultural peoples of South America. Emphasis on 
relationships that exist among ecological factors, subsistence techniques, social 
organizations, and belief systems from holistic, comparative, and cross-cultural 
perspectives. 
CREDIT HOURS: 3 
·L1BERAL ARTS CORE CATEGORY: Category 2B 
1. Does the catalog description reflect the course as it is currently delivered?­
No, the current course does not fit the UNI catalog description. Are changes in the 
catalog description or course content needed? If so, identify needed changes. ­
Suggested change: Ethnographic focus on two broadly defined culture areas (1) the 
indigenous peoples of Mesoamerica and (2) the indigenous peoples of the Amazon 
Basin and the Andean Highlands of South America. Course materials will address 
the environment, the prehistory, colonial history and contemporary life of a selected 
number of Native American peoples. 
2. In what ways does this course serve the purposes of this category? - The 
purposes of the category are listed below, and I have followed up with how this course 
fits each purpose. 
The Civilizations and Cultures component of the Liberal Arts Core integrates the areas of 
social science, humanities, and the fine arts and should promote an understanding and 
appreciation of the development, accomplishments, and failures of Western and non­
Western civilizations. This course covers prehistory, history and contemporary issues 
among indigenous societies in Mesoamerica and South America. 
The study of a non-Western culture will be in the context of a specific culture, such as 
China, India, the Middle East, or Africa. Courses in non-Western cultures should deal 
holistically with the culture studied. This course examines indigenous peoples in 
Mesoamerica, the Amazon Basin, and the Andean highlands from a holistic, comparative 
and cross-cultural perspective. 
A primary objective should be the development of attitudes, concepts and methodologies 
needed to understand any society different from our own. It is important for students to 
examine the manner in which various segments of a sociocultural system relate to each 
other and to the environmental and historical processes operating on them. This course 
uses ethnographic and ethnological texts to examine indigenous societies. Fonnal writing 
assignments stress the analysis of meaning in sociocultural contexts much different from 
Western perspectives. The course exams and writing assignments stress a comparative 
approach to understanding specific non-Western societies in Central and South America, 
and how these societies have been, and continue to be affected by and influenced through 
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contact and domination by Western societies' political, economic and social policies and 
practices. 
Students should develop the ability to relate the accomplishments of civilizations to the 
circumstances influencing the development of humanity. In the process of that 
development, they should progress toward becoming a part of the process of elevating the 
quality of human life . - See above. 
3. Since the last category review, have changes in the relative emphasis of 
content areas been made? If so, identify the changes. - No changes since the last 
review. 
4. If multiple sections are offered, how is comparability of content and grading 
across sections assessed and insured? - Multiple sections are not offered. 
5. What are the primary instructional methods used in the course? What type(s) 
of student activities are included in the course? - Instmctional methods: lecture, 
small group discussions, in-class interpretive exercises. Students work in small groups 
occasionally to interpret texts/events depicted in slides/films. 
6. In what ways does this course help students develop the Liberal Arts Core 
proficiencies? - This course is organized to help develop students' abilities to listen, 
read, write, and analyze the sociocultural systems developed by several Mesoamerican 
and South American Native groups. I use texts, etlmographies, films, and slides 
throughout the course. It addresses primarily the Thinking proficiency. 
Students should be able to address complex issues and problem situations with sound 
reasoning, reflective judgment, creative imagination, and a critical, analytical bent of 
mind. I attempt to provide opportunities for students to interpret and analyze cultural 
practices, e.g. ritual activities, symbols, and social actions such as revolutions, protests, 
and nativistic movements from the perspective of the members of the indigenous 
societies. I stress thinking outside of the box, especially in their interpretations of ritual 
activities. 
7. How is student achievement of the course objectives assessed? -There are 
two in-class exams and three take-home formal writing assignments . The in-class exams 
have writing components. Students are given the opportunity to rewrite their first two 
papers . 
8 . What are considered to be the major strengths of the course? - Strengths: 
writing assignments, thorough coverage of the general topic, and development of 
analytical abilities. What are the major weaknesses? What, if any, changes are 
needed? - Weaknesses: the instmctional format is very traditional, lacks new 
technologies, and I have questioned the validity of combining Central and South America 
under the same course title. It might be better to have Native Mesoamerica and Native 
South America as-separate courses. 
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9. Additional faculty, head, and/or dean concerns or comments. -None. 
Section G: Executive Summary 
Careful review of the Liberal Arts Core Category 2b, Non-Western Cultures, as it 
currently operates at UNI suggests little need for any substantive change at this time. The 
category nicely addresses the overarching goals of the Liberal Arts Core as a whole, and 
is rapidly becoming ever more relevant to the needs of our students (whether they realize 
it or not) in this age of increasing global interconnectedness. Our only specific 
recommendation for change in the category is the relatively trivial one that the catalog 
course descriptions for four classes be revised, as explained in detail in Section C, above. 
We conclude that the key to maintaining uniformly high standards in this category 
is to ensure that only qualified professional experts teach the courses. As a safeguard, we 
therefore recommend that the UNI Non-Western Cultures Committee be consulted, at 
least informally, before any department assigns a new instructor to teach courses in this 
category, and that the Committee's opinion regarding potentially unqualified instructors 
should be treated with due respect by administration. 
Secondarily, category standards are also maintained by adherence to the existing 
Non-Western Cultures Category guidelines (see Appendix C), which, at this point, we see 
no compelling reason to amend. Since different Non-Western cultures are, by definition, 
all different, however, beyond these important basic standards we also believe that a fair 
measure of individual initiative, diversity of perspective, and academic freedom are all 
. healthy things, to absolutely be encouraged. The Non-Western Cultures classes should 
not be made any more standardized or uniform than they already are. 
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One of the principal concerns for Category 2b going into this review cycle was a 
rumored "backlog" of unmet student demand. As discussed in Section E, above, however, 
any such concern has been alleviated, though not entirely dispelled, by the hard data 
supplied by the Registrar. The "backlog" turns out to be relatively small. Nonetheless, it 
might still be worth considering offering a few additional Non-Western Cultures sections 
annually. This modest goal could be achieved by diverting existing faculty from 
departmental or other core offerings, or by hiring additional qualified faculty members. 
Finally, the Non-Western Cultures Committee wannly welcomes proposals for 
new courses in this category, provided only that they fit existing guidelines and are 
approved by the standing Non-Western Cultures Committee. The principal criteria for 
such new courses are simply that they must be multi-disciplinary classes that focus 
closely upon a single coherent Non-Western cultural area. During the current curricular 
change cycle, for example, a proposal to add 780: 120, "Latin American Culture and 
Civilization," to the category has already been submitted. This course resembles the 
existing Latin American cultures course, but is taught entirely in the Spanish language. 
The Non-Western Cultures category is one ofUNI's special strengths. No 
significant changes are recommended at this time. 
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Appendix A 

Student Outcomes Assessment Plan 

Liberal Arts Core, Category II b, Non-Western Cultures 

University of Northern Iowa, Fall 2005 

Assessment Philosophy and Course Goals 
The "over-arching goal" of the UNI Liberal Arts Core is to encourage students "to 
recognize the interconnectedness of things," and cultivating a better appreciation of 
hwnan diversity and interconnectedness is exactly also the principle aim of category 2b, 
Non-Western Cultures. We hope to foster multicultural understanding, nurture skills in 
integrating and processing information across multiple academic disciplines, and habits 
of intellectual flexibility, tolerance, and critical inquiry concerning complex issues. 
Course objectives, as stated in the existing Non-Western Cultures Category 
description (no date; see Appendix C), are: 
1. 	 Each course should introduce the students to a major cultural area so 
they may come to appreciate its richness and diversity and discern the 
similarities and differences in the ways human beings interact with their 
environment and each other. 
2. 	 Each course should give students basic social scientific and humanistic 
concepts, terms and attitudes so that they might overcome their 
ethnocentrism and understand and appreciate cultures other than their 
own. Students should recognize that when they learn about another 
cultural area, they come to understand their own culture more deeply. 
For convenience in Student Outcomes Assessment, we may simplify and 
reformulate the core goals of the Non-Western Cultures class (students take only one 
class in this category, which is not a discipline, program, or major) as follows: 
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1. Students will achieve a broad understanding of a particular Non-Western 

Culture. 

2. Building upon this understanding of a particular Non-Western Culture, students 
may also achieve a better appreciation of the simultaneous uniqueness 
and universality of all humanity. 
Student Outcomes and Competencies 
A measurable outcome of course goal nwnber one, above, is that students will be 
able to independently and critically interpret a docwnent, item from the news, artifact, 
question, or scenario in the light of an infonned general understanding of the particular 
Non-Western Culture they have studied. 
An outcome of goal nwnber two is that students may also be able to draw some 
cross-culturally comparative and/or universal conclusions from the same docwnent, item 
from the news, artifact, question or scenario. 
Frequency of Assessment 
Student Outcomes Assessment will be a continuously ongoing priority for Non-
Western Cultures. Coordination of assessment activity will be the responsibility of the 
standing Non-Western Cultures Committee. Direct student assessment will be conducted 
in the fall semester of every other year, beginning in the fall of 2005, and indirect 
assessment, in the form of a student survey, will be administered in the intervening 
alternate years. As a systematic feedback mechanism, the Non-Western Cultures 
Committee will meet at least once armually to discuss assessment results, respond to 
issues of concern, and monitor the overall quality and status of the category. 
Assessment Methods 
.-
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Direct Student Outcomes Assessment will take the form of an interpretive student 
essay, administered in at least two different Non-Western Cultures classes selected in 
rotation from instructors willing to participate, towards the end of the semester. Students 
will be presented with and asked to analyze a document, item from the news, artifact, 
question or scenario (see Appendix B for examples) in the light of what they have learned 
about the particular relevant Non-Western Culture. Students will write for no more than 
twenty minutes, and a random sample of the resulting essays will be subjected to SOA 
evaluation. These same essays may, or may not-at the instructor's discretion-also be 
used as a grading tool in the course, but the students must be notified in advance whether 
or not their performance on this instrument will count towards their grade. 
Indirect assessment will be accomplished by means of a machine score-able 
student questionnaire administered in approximately four-five sections (see Appendix B). 
Both direct and indirect measures will be revised and updated as appropriate on 
an ongoing basis, and this preliminary assessment plan may be modified at any time in 
the future by agreement of the Non-Western Cultures Committee, based upon operational 
needs and experience. 
Methods of Evaluating and Interpreting the Results 
The Non-Western Cultures Committee will review all assessment data annually, 
and make such recommendations as are necessary or appropriate. 
Direct Student Outcomes Assessment instruments will each be scored 
independently by three different Non-Western Cultures faculty members, to ensure 
comparability of results. Results for outcome number one will be rated on a scale of 1-4, 
derived from a modified version of "Bloom's Taxonomy": 
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1.) Student shows little evidence of knowledge of the relevant culture. 

2.) Student shows evidence of knowledge of the relevant culture. 

3.) Student shows comprehension of how his or her knowledge of the relevant 

culture helps explain the document, item from the news, artifact, question or 
scenario under consideration 
4.) Student is able to provide a relatively sophisticated analysis of the 
significance of the document, item from the news, artifact, question or 
scenario under consideration. 
This scale is intended to be cumulative, with each successive level of accomplislunent 
presupposing mastery of all of the preceding levels (with "little evidence of knowledge," 
number 1, as the minimum baseline). That is, a satisfactory analysis is not actually 
possible (though it might be feigned) without both knowledge about and comprehension 
of the relevant culture. 
Results for outcome two (cross-culturally comparative and/or universal 
understanding) will be assessed by assigning one additional point to each essay that 
convincingly draws comparative or universal observations or conclusions. Possible total 
scores, therefore, range from 1-5. 
Scorers will discuss among themselves any pertinent special criteria that should 
be taken into consideration in evaluating the essays, and will be instructed to assign what, 
in their best judgment, is the most appropriate score to each. Individual scores will be 
added together and divided by the number of participants, to yield an average, which will 
be a rough indicator of the level of student outcomes that semester. 
(Plan provisionally accepted by unanimous vote of Non-Western Cultures Faculty, 10/28/2005) 
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Appendix B 

Sample Student Outcomes Assessment Instruments 

(These are examples only, not a definitive list) 

Direct Assessment: 
Example question 1.) Analyze an artifact or item from the news (presented in class) in the 
light of what you have learned about this Non-Western Culture. 
Example question 2.) Sub-Saharan African countries are, with several notable exceptions, 
designated as LDCs, lesser developed countries. Citizens and leaders of African 
nations, as well as outside advisors, have different ideas of what development is 
and how to achieve it. Discuss and explain one or two of the major arguments 
and concerns about what development means to different groups, from perhaps an 
African citizen's perspective and an outside donor's perspective. Are these 
approaches irreconcilable? 
Example question 3.) All of the world is experiencing the impact of globalization today, 
including the U.S. Discuss how globalization has affected the nonwestern culture 
you are studying and how that culture in turn may be impacting the U .S. 
Example question 4.) Discuss the position, roles, and importance of women in the non-
western culture you have been studying. How have their roles changed as they 
have moved from traditional culture to modern society? 
Example question 5.) Different cultures or peoples may have different understanding of 
what "being modem" or "modernization" means, and have developed different 
strategies to realize.it. Even within a single culture, different people may have 
divergent views of "being modem." In the nonwestern culture you have studied or . 
are studying, has there been any debate over the meaning of modernization, over 
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its impact on native culture, customs, identity, and institutions, over compatibility 
between modernization and local tradition, over ways to preserve native culture 
while adapting to the forces of modernization, over the scope and desirability of 
changes that may ensue, and over ways to become "modern?" Explain major 
arguments and concerns about "modernization." In your view, are they unique to 
the culture you are studying or shared by other cultures as well? 
Example question 6.) In the spring of2005 there were large-scale popular anti-Japanese 
demonstrations in Shanghai and other places in the People's Republic of China, 
despite official Chinese government discouragement. Why? How do you explain 
this phenomenon? Is it something unique to Chinese culture, or does it resonate 
with more widespread patterns of human behavior? 
Example Question 7.) When Europeans invaded North America, they encountered 
landscapes that they considered both under-populated and unimproved by 
deliberate human effort and cultivation. Europeanjudgments in these respects 
partly determined their subsequent policies about land ownership and use. Was 
North America under-populated before the European invasion? Was it 
unimproved by natives? Evaluate European claims to land title in light of your 
answer to these questions. 
Example Question 8.) Gambling is a European invention, isn't it? Although native 
Americans now operate casinos, these businesses can't be considered traditional 
in any way, can they? Because natives make so much money now from casinos, 
are they still entitled to treaty benefits and other forms of federal aid? Shouldn't 
-
...... 
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states like Iowa also receive a cut of the action from native casinos? If they don't, 
why not? What explains the peculiar status of native groups relative to states? 
Example Question 9.) What kind of a democracy is India? [Japan, Russia, etc.] 
Example Question 10.) Situated between the East and the West, Russia has long struggled with 
questions of identity and direction. Discuss the problem of Russia's geopolitical location. 
How have various interpretations of Russia's geopolitical identity formed the basis for 
political and cultural movements? Where does Russia find itself today vis-a-vis these 
questions? 
Example Question 11.) Discuss the continuities between culture and beliefs in the Russian 
Empire and in the Soviet Union. How were Russian images, beliefs, and practices 
transfonned into Soviet ones? What continuities and discontinuities do you see between 
Soviet Russia and post-Soviet Russia? 
Example Question 12.) Describe three main turning points in Russian history. In each case, 
justify your selection: whylhow did these moments create definitive breaks in Russian 
culture, in the Russian consciousness? Did values change? How? How did these events 
impact the arts (and/or how did the arts contribute to/lead to the historical turning points)? 
Indirect Assessment: 
Student Learning Self-Assessment 
Please answer these questions as they relate to this course, using the number scale. 
1. My intellectual curiosity was stimulated by this course. 
012 
Not at All Somewhat Quite a Bit A Great 
Deal 
3 
2. I learned how to think more clearly about this subject area. 
012 3 
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Not at All Somewhat Quite a Bit 	 A Great 
Deal 
3. 	 This course helped me express myself more effectively. 

012 3 

Not at All 	 Somewhat Quite a Bit A Great 
Deal 
4. 	 I learned to gather information relevant to world problems. 

012 3 

Not at All 	 Somewhat Quite a Bit A Great 
Deal 
5. 	 I learned how to consider possible solutions to societal problems. 

012 3 

Not at All 	 Somewhat Quite a Bit A Great 
Deal 
6. 	 I connected what I learned in this course with my experience in others courses or 

outside of school. 

o 	 123 
Not at All 	 Somewhat Quite a Bit A Great 
Deal 
7. 	 I participated by listening, talking, and being prepared for class. 
012 3 
Not at All 	 Somewhat Quite a Bit A Great 
Deal 
8. 	 My learning was aided by the instructor's activities, materials, assignments, and 
presentations. 
o 	 123 
Not at All 	 Somewhat Quite a Bit A Great 
Deal 
9. 	 A course in non-western cultures is relevant to my future. 
012 3 
Not at All 	 Somewhat Quite a Bit A Great 
Deal 
10. 	 A course in non-western cultures is necessary for a well-rounded education. 
o 	 123 
Not at All 	 Somewhat Quite a Bit A Great 
Deal 
11. 	 Did you have any trouble enrolling in the non-western culture class of your choice? 
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a. 
b. 
c. 
a lot of trouble 
a little trouble 
no trouble at all 
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Appendix C 

Ur-Text of Non-Western Cultures Category Description (no date) 
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General Edu<:ation Program 
Non-Wd(ecn Cultures Category 
1. 	 Areas ofKnowledge and Experience: This cluster ofcourses fits the "Civilization 
and Cultures" category. 
2. 	 CourseTitl~: We recommend that this duster ofcourses be considered one discrete 
category and that all courses be listed in the same place in the catalogue with the non­
. departmental 680 prefix. 
680:121 RussialSoviet Union 
680:122 Japan 
680:123 Latin America 
680:124 China 
680:125 India 
680:127 Middle East 
680:128 Africa 
680:132 Native North America 
. 680;137 Native Central & South America 
Cataloguo Description: Courses in this category promote an understanding of Non­
Western cultures and civilizations from the ancient times to the present through 
historical accounts, literatures, philosophies, religions, and fine arts. Using methods 
ofcritical inquiry, &tudents explore aspects ofhuman nature, the shaping of thoughts 
, and values, and their interrolations. 
3. 	 Semes(er Hours ofCredit: 3 hours ofcredit 
4. 	 Prereqaisites: O>mpletion of680:021 (Humanities l) and 680:022 (Humanities ll) 
5. 	 Course Objectives: Tho courses appropriate for qllscategory shouldaccompli$h two 
goats: ' 
1. 	 Each course'should int;rOOuce the students to amnjor cultural area so they 
may co~ to appreciate its richness and diversity and discern the similarities 
and differences.;,n,the ways human beings interact Withtbeir environment and 
, , ' 
'. F ; ,,~ " ~; ,~,:c' , ,-' ,:;':-ic', i ,. :,,:; '.' " ,' , ',: " , " ,,:' , ' , " ," ' r :,:"'\ ; ; ' :. ,~ " , .,. , 
. ~,r- : i · . ; . .. '. ( ,: ;- ~~:/,:l" . \ :~" , .- ' , " r " ,",' ,' : , " ', ' ::1" , -:~ ', : '" 't' , 
2. 	 Each coW'SeshQQ!dgive,~tS_~c~,«,iet1tific'andhumanistic , 
~'teons andaUitudes so thatthey might overcomo their ethnocentrism 
and,Understand and-ei>Preciate cultures other chan-their own.Studetlts should 
rC>90gn.lze tb.ift'wben theY learn al>out another',cuttumlarea. they come to . 
understand their o\v[} culture more deeply. . 
6. 	 Rd.a~on ofConrse Objectives to Area aCKnowledge: Students learn history, 
geography, values, and sociocultural milieu ofanirilpot:tantJ:Cgiou ofthe world other 
than their" own in these courses. While this inforn:utti6n is important in itself, a critical 
feature for a gen~ educati()Q program is thaUhe student develops the attitudes, 
--===~ 
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conceptual categories, and methodological approaches needed to understand any' 
society different from their own as well as learning about one noo-western culture in 
detail Thus any of these courses should provide them with tho conceptual tools 
needed to analyze such situation as diverse as Lebanon and E1 Salvador, even if: for 
example, they study China in detaiL The manner in which the courses are structured 
and taught is ofequal concern with the specific content. The subject matter of these 
courses inherently draws upon both materials studied by the social sciences and 
material studied in the humanistic discipline so the staffing of these courses draw 
appropriately upon instructors from both colleges. 
7. 	 Role of the CcUI"Se! A student takes one ofthe courses in the approved cluster to 
fulfill the Non-Western Cultures requirement 
8. 	 Outline of~1ajor Course Topics: Instructors for these courses will come from 
various social scientific and humanistic disciplines. All faculty teaching a "Non­
Western Cultures" course agree that they will cover: 
1) The geography 
2) The history 
3) Current problems of the area they are teaching 
And at the same time, they will deal systematically with at least 4 of the following 8 
topics: 
1) Religions, ~rld views. philosophies and values 
2) Political patterns and structure 
3) Aesthetic eXpressions 
4) literature and oral traditions 
5) Economic systems 
. 6)'Fainilyand Social Institutions 

7) Psychology and the Individual 

. I j •. 
;." .. 8) Population characteristics 
We recommend that those faculty involved in teaching Non-Western Cultures courses 
. . meet on a regular basis, preferably at least one semester, to assure the coherence of 
theso courses, . ' - . 
. ,,'_'.' l ~_" ':... "_.~'...:. ;'-. r ' ,'.' :~ ~ :. .~ •.. _ .~ . I., . ~,' . !. (_' :. 
9. 	 Delivery Systems::While some material would be giv~ in lecture, tbeinstructor 
would utilize important texts in translation. recordings of the music. slide 
presentations orthe aris/andfilms.th8.t sll9W the culture. . 
10. 	 Material Used: Whatever is available and appropriate to give students a holistic view 
ofthe culture being studied. 
1 L 	 Activities Planned: Would vary with the instructor. 
12. 	 Oass Siie: Maximum: 3S students 
"'1 ....... 
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Appendix D 

Non-Western Cultures Faculty, Fall 1998-Spring 2005 

Agbese, Pita 
Bakuzis, Alida 
Basom, Ann Marie 
Basom, Kenneth 
Boruta-Sadkowski, Alicja 
Bruess, Gregory 
Cuadra, Ivonne 
Dilly, Barbara 
Dunn, Cyndi 
Ehrick, Christine 
Fenech, Louis 
Fogarty, Thomas 
Gladky, Yuri 
Grey, Mark 
Heistad, Deirdre 
Hesselink, Reinier 
Hill, Thomas 
Holcombe, Charles 
Jaffary, Nora 
Krueger, Robert 
Kumar, Mukesh 
Li, Baoken 
Li, Jian 
Maier, Donna 
Mauceri, Philip 
Morales, Mario 
Okafor, Nduka 
Osowski, Ed 
Owusu, J. H. 
Planells, Antonio 
Rodriguez, Suzanne 
Sadkowski, Konrad 
Schwartz, Nancy 
Shott, Michael 
Stephens, Robert 
Thompson, Barbara 
Tuken, Fethiye 
Vajpeyi, Dhirendra 
Vernon, Nile 
Witmer, Richard 
Woodrick, Anne 
Yetter, Sonia 
Yu, Taifa 
Political Science 
Mod Lang 
Mod Lang 
Political Science 
Mod Lang 
History 
Mod Lang 
Soc/ AnthlCrim 
Soc/ AnthlCrim 
History 
History 
Geography 
Geography 
Soc/ AnthlCrim 
Mod Lang 
History 
Soc/ AnthlCrim 
History 
History 
Mod Lang 
Political Science 
Mod Lang 
Soc/ AnthlCrim 
History 
Political Science 
Mod Lang 
Biology 
History 
Geography 
Mod Lang· 
Soc/ AnthlCrim 
History 
Soc/ AnthlCrim 
Soc/ AnthlCrim 
Political Science 
Soc/ AnthlCrim 
Soc/ AnthlCrim 
. Political Science 
Mod Lang 
Political Science 
Soc/ AnthlCrim 
Mod Lang 
Political Science 
Africa 
Latin America 
Russia 
Russia 
Russia 
Russia 
Latin America 
Native Central and S Am 
Japan 
Latin America 
India 
IndialMiddle East 
Russia 
Africa 
Africa 
Japan 
Native N Am 
China 
Latin America 
Latin America 
India 
China 
China 
AfricalMiddle East 
Latin America 
Latin America 
Africa 
Latin America 
Africa 
Latin America 
Native Central and S Am 
Russia 
Africa 
Native N Am 
India 
Africa 
Middle East 
IndialMiddle East 
Latin America 
Native N Am 
Native Central and S Am 
Russia 
China 
- ----
- - -
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Appendix E 

Sample Syllabi 

-~=.::...~ ~ . .-=--­
Russia/Soviet Union Dr. Kenneth E. Basom 
Course #680:121 Office: 337 Sabin Hall 
Fall 2005 Office Hours: MWF 11-11 :30 a.m. & 2-2:30 p.m. 
Office Phone: 273-5915 And by Appointment 
This course is an introduction to the rich and diverse cultures of Russia and the former 
Soviet Union. History, literature, geography, politics, religious beliefs, and cultural values and 
patterns will be examined. Readings and lectures will highlight the continuing conflict between 
Western influence and Russian distinctiveness. Non-Russian nations and nationalities of Russia 
and the former Soviet Union will also receive attention. Conceptual categories and 
methodological approaches to the analysis of societies will be clarified and applied to sharpen 
our understanding of Russian culture, history and current events. 
There will be four in-class exams, each of which will consist of 50 to 60 multi pIe-choice 
questions. Each exam will account for 20 to 25% of the course grade. If a student poses 
thoughtful questions, answers pertinent questions, or makes thoughtful contributions to class 
discussions, a portion of that student's course grade will come from that class participation (this . 
is a positive thing and will help the student's grade), otherwise the entire course grade will rest 
on the exam results. 
Lectures and films will often introduce material not covered in the readings, so regular 
class attendance and attention in class are important. Exams will cover material introduced in 
required readings, lectures, films, class discussions and other class activities. Some class time 
will also be devoted to clarifying matters encountered in the readings. A great deal of time is 
required outside of class for reading and studying if one is to do well on the exams . 
Under normal conditions there will be no make up exams. When a student has a conflict 
with a scheduled intercollegiate competition, or in cases of serious illness, established by a note 
from a physician or the Health Center, special arrangements may be made. If other special 
circumstances may prevent you from taking an exam please contact me as soon as possible. 
The Americans with Disabilities Act of 1990 (ADA) provides protection from illegal 
discrimination for qualified individuals with disabilities. Students requesting instructional 
accommodations due to disabilities must arrange for such accommodation through the Office of 
Disability Services. The ODS is located at: 213 Student Services Center, and the phone number 
is: 273-2676. 
This syllabus is tentative and students are responsible for learning about, and adjusting to, 
any changes announced in class. 
>Course Texts: 
David Remnick, Resurrection: The Struggle For A New Russia 
Ronald Hingley, Russia: A Concise History 
Nicholas Rzhevsky, ed., An Anthology of Russian Literature 
>Course Schedule: 
August 22-26 Geography, Politics, Culture 
Remnick, Preface and Chapters 1 & 2 
"Introduction" and "Cultural Beginnings" in Rzhevsky 
Aug. 29-September 2 National Identity, Dictatorship, and Freedom 
Hingley, pp. 7-21 
Remnick, Chapters 3 & 4 
"The Tale ofIgor," in Rzhevsky 
Monday, September 5 Labor Day Holiday 
Sept. 7-9 Kievan Rus and the Rise of Moscow 
Hingley, pp. 23-40 
Remnick, Chapter 5 
"Boris and Gleb," in Rzhevsky 
First Exam Sept. 16 
Sept. 12-16 Humility and Power 
"The Life of Alexis, Holy Man of God" in Rzhevsky 
Remnick, Chapter 6 
Sept. 19-23 Religious, Class and Cultural Schisms; Language as Magic 
Hingley, pp. 41-68; 
Remnick, Chapter 7 
"The Errierging Self," and Avvakum "The Life of Avvakum," in Rzhevsky 
Sept. 26-30 Peter's Reforms, the Age of Empresses, and the Black Box 
Hingley, pp. 69-96 
Remnick, Chapter 8 
"The Search for Identity," "The Firebird and Princess Vasilissa," and 
Ivan Turgenev, "Bezhin Meadow," in Rzhevsky 
Oct. 3-7 The Golden Age ofRussian Literature 
Hingley, pp. 97-120 
Karamzin, "Poor Liza," and "Subversions of Secularization," and 
Pushkin, "The Bronze Horseman," in Rzhevsky 
Second Exam Oct. 14 
Oct.! 0-14 Sobornost and Emancipation in the Nineteenth Century 
Hingley, pp. 121-133 
Pushkin, "The Queen of Spades," in Rzhevsky 
Oct. 17-21 Art and Empire 
Gogol, "The Overcoat," in Rzhevsky 
Remnick, Chapter 9 (Chechnya) 
Lermontov, "Borodino," and excerpt from A Hero of Our Time, in Rzhevsky 
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Oct. 24-28 The Golden Age of Russian Realism 
Dostoevsky, "The Meek Woman: A Fantastic Story," in Rzhevsky 
Tolstoy, "Holstomer: The Story of a Horse," in Rzhevsky 
Hingley, pp. 134-141 
Remnick, Chapter 10 
October 31-November 4 The End of An Era: Drift and Resentment 
Hingley, pp. 142-150 
"New Aesthetic Languages," 
Chekhov, "The Lady with the Lapdog," and "The Cherry Orchard. Act I," in Rzhevsky 
Third Exam Nov. 11 
Nov. 7-11 War and Revolutions 
Leskov, "Lefty," Alexander Blok, "A Puppet Show," in Rzhevsky 
Mayakovsky, "Listen!" Briusov, "Barely a Tenth," and Bely, "The Escape" 
Nov. 14-18 Cultural Experimentation and Stalinist Regimentation 
Hingley, pp. 150-196 
"TIrresholds: Soviet Culture and Beyond," in Rzhevsky 
Ilf and Petrov, "from The Twelve Chairs," 
Sholokhov, "Virgin Soil Upturned, Chapter 7, book 1" in Rzhevsky 
Nov. 21 Stalinism continued (No Class Nov. 23-25, Thanksgiving Holiday) 
Nov. 28-Dec. 2 Civil Society & the State 
Zoshchenko, "Crime and Punishment: A Comedy in One Act" 
Poems by Mandelstam, Pasternak, and Aklunatova, "The Last Toast" 
Bulgakov, "from The Master and Margarita" in Rzhevsky 
Hingley, pp. 196-216 
Dec. 5-9 Post-Stalinism and Post-Communism 
Vysotsky, "Morning Exercise" 
Abramov, "Wooden Horses" 
Remnick, Chapter 11, Epilogue & Afterword 
The Last Exam is for the most part a unit exam just like the previous ones. The geography 
questions however are cumulative, and a few questions may require knowledge of major 
concepts and/or events covered in previous units. 
9:00 a.m. class has its Last Exam Wednesday December 14 at 10:00 a.m.-II :50 a.m. 
1 :00 p.m. class has its Last Exam Tuesday December 13 at 1 :00 p'.m.-2:50 p.m. 
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.• I. 
Humanities 680:122 Japan Section 02 
Instructor: Dr. Cyndi Dunn Spring 2005 
Telephone: 273-6251 MWF 10:00 
Email: Cyndi.Dunn@uni.edu Sabin 27 
Office: Baker Hall 309 
Office Hours: Tues. 9-11, Wed. 1-3, or by appointment 
COURSE DESCRIPTION 
This course is an introduction to Japanese culture from an anthropological perspective. 
Its purpose is to enable you to gain a basic familiarity with Japanese culture and society 
while also gaining a new perspective on your own culture and the diversity of human 
experience. Throughout the course we will explore how cultural patterns such as group­
belonging, social hierarchy, role-reciprocity and social relativism account or fail to 
account for a variety of Japanese social institutions and life experiences. We begin with a 
basic orientation to Japanese geography and history. From there our exploration moves 
to the small-scale units of the family and local community, gradually broadening to 
encompass larger social institutions related to religion, education, arts and entertainment, 
the workplace, and government. 
COURSE OBJECTIVES 
--To gain a basic knowledge of Japanese geography, history, culture, and social 
institutions 
--To acquire conceptual tools for learning about and understanding another culture on its 
own terms 
--To gain a broader perspective on American culture through comparison with Japan 
--To improve skills of critical reading, thinking, and writing 
REQUIRED TEXTS 
Joy Hendry 2003. Understanding Japanese Society, 3rd Rev. ed. New York: Routledge. 
Gail Bernstein. 1996. Haruko's World: A Japanese Farm Woman and Her Community. 
Stanford: Stanford University Press. 
Gail R. Benjamin. 1997. Japanese Lessons: A Year in a Japanese School through the 
Eyes ofan American Anthropologist and Her Children. New York: New York 
University Press. 
Dorinne K. Kondo. 1990. Crafting Selves: Power, Gender, and Discourses ofIdentity in 
a Japanese Workplace. Chicago: University of Chicago Press. 
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REQUIREMENTS AND GRADING 

2 essays 
Midterm 
Final 
Homework assignments 
On-line discussion wi Japan 
40 points each 
40 points 
40 points 
30 points total 
10 points total 
Total: 200 points 
180-200 
160-179 
140-159 
A-toA 
B- to B+ 
C- to C+ 
120-139 
119 or below 
D- to D+ 
F 
Homework Assignments 30 points total 
Map Assignment Due Jan. 21 (6 points) 
You will be asked to identify various places on a blank map of Japan. 

History Assignment Due Jan. 28 (6 points) 

You will be given a list of people and events to identify based on your lecture notes. 

Reading Comments (3 points each) 

Starting Feb. 4, a one-page comment on the readings will be due every other Friday. 

Comments should be typed, double-spaced. For each comment, discuss the past two 

weeks' readings and compare some aspect of what you have read about Japan with your 

knowledge of the United States. Discuss the differences you see, any similarities, and 

what you like or dislike about the two countries' ways of doing things. 

Essay Assignments 40 points each 

There are four possible essay assignments. You must complete two out of the four 

assignments. You may choose any two of the four except that each student is required to 

do at least one of the first two essays (either essay I or essay 2). Questions for the essays 

will be handed out near the beginning of the semester. Essays will be based on the 

reading assignments for this course and will be 4-5 typed, double-spaced pages. 

WebCT Discussion 10 points 

Following Spring Break we will have an opportunity to have an on-line discussion about 

Japanese culture with Japanese students at a university in Japan. To start the discussion, I 

will ask you to form groups and post a question about Japanese culture on-line to be 

answered by the Japanese students. Thereafter, you will respond individually to the 

comments and questions posted by the Japanese students. 

2 
" 
The on-line discussion board for this assignment will be managed through WebCT. You 
can also use WebCT to get information about your grade and the Que dates of 
assignments. 
To log on to WebCT: 
1. 	 Go to http://webcLuni.edu 
2. 	 Click on "Login to WebCT" 
3. 	 Your username is your UNI Email User ID. The username is lowercase and does 
not include the @uni.edu part of the address . 
4. 	 If you have not previously used WebCT, your initial password is your University 
Identification #, which is the last 6 digits of the number on your student ID. 
The university offers free, one-hour workshops for students who are unfamiliar with 
WebCT. For more information see http://webcLuni.edu/support/student.htm 
COURSE POLICIES 
Late Essays and Assignments 
Papers and assignments are due no later than 5 PM on the due date. If you are unable to 
attend class due to an emergency, you may submit your assignment via fax (273-7104), 
email (Cyndi.DUIU1@uni.edu), or by depositing it in my mailbox in Baker 356. Late 
essays will be accepted only in the case of a documented family or medical emergency 
and may receive a reduced grade. If at all possible, you must contact me in advance to 
receive permission to turn an assignment in late. 
Exam Policy 
If you will be unable to attend a scheduled exam due to conflicts with a university 
approved activity, religious holiday, or other personal conflict, you must inform me 
within the first two weeks of the semester so that we can make arrangements for a make­
up exam. Unless I am notified in advance, make-up exams will be offered only in cases 
of a documented medical or family emergency. If an emergency prevents you from 
attending the final, you must contact me to make arrangements to take an incomplete for 
the course. 
Disability Accommodation 
The .A.mericans with Disabilities Act of 1990 (ADA) provides protection from illegal 
discrimination for qualified individuals with disabiI-ities. Students requesting 
instructional accommodations due to disabilities must arrange for such accommodation 
through the Office of Disability Services at 103 Student Health Center, 273-2676. 
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Course Schedule 
Jan. 10 Introduction to the course and to Japan 
Jan. 12-28 HISTORY 
Jan. 14 Read Hendry Chap. 1, pp. 5-13 
Jan. 17 Martin Luther King Day-- NO CLASS 
Jan. 21 Read Hendry Chap. 1, pp. 13-19 
**Map assignment due 
Jan. 28 Read Haruko's World, Introduction and Chaps. 1-3; 
Crafting Selves, pp. 3-26 
**History assignment due 
Jan. 31-Feb. 2 EXPERIENCING CULTURAL DIFFERENCE 
Feb. 2 """First essay due 
Feb. 4-11 MARRIAGE AND FAMILY 
Feb. 4 Read Hendry, Chaps. 2 and 8; Haruko's World Chaps. 4-8 
"""Reading comments due 
Feb. 11 Read Hendry Chap. 3; Crafting Selves Chap. 4 
""" Second essay due 
Feb. 14-16 SOCIALIZATION AND CULTURAL VALUES 
Feb. 18-21 CHANGING COMMUNITIES 
Feb. 18 Read Hendry Chaps. 4 and 6; Haruko's World Chaps. 9-12 
* * Reading comments due 
Feb. 23- 28 LANGUAGE 
Feb. 25 Finish Haruko's World, Read Japanese Lessons Appendix (pp. 243-253) 
March 2 MIDTERM EXAM 
March 4-11 RELIGION 
March 4 Read Hendry Chaps. 7-8; Crafting Selves Chap. 3 
**Reading comments due 
4 
~. . .... 
March 11 Read Japanese Lessons Chaps. 1-4 
March 14-18 SPRING BREAK 
March 21-28 EDUCATION 
March 25 Read Japanese Lessons Chaps. 5-8 
**Reading comments due 
March 30-April 1 ARTS AND LEISURE 
April 1 Read Japanese Lessons Chaps. 9-12; Hendry Chap. 10 
April 4-18 ECONOMICS AND WORK 
April 4 **Third essay due 
April 8 Read Hendry Chap. 9, Crafting Selves Chap. 2 and pp. 175-218 
* * Reading comments due 
April 15 Read Hendry Chap. 11; Crafting Selves pp. 274-293 
April 18 **Fourth essay due 
April 20-25 POLITICS 
April 22 Read Hendry Chap. 12 
* *Reading comments due 
April 27-29 REFLECTING ON CULTURAL DIFFERENCE 
April 29 Read Hendry Conclusion 
May 2 10:00 AM FINAL EXAM 
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Foreign Area Studies: China 
Fall 2005 
Instructor: Taifa Yu 
Class Schedule: Tues. and Thurs. 9:30-10:45 a.m. 
Office: Sabin 323 
Classroom: Sabin 301 
Office Hours: Tues. and Thurs. 8:00-9:30 a.m. and12:30-2:00 p.m. 
Tel: (319)2732709 e-mail: ta ifa.vu@uni. edu 
Course Contents and Objectives 
This is a general education course on China, and it is designed to acquaint 
students with several aspects of China: geography, language, culture, religions, history, 
gender, family, demography, economic development, political institutions, and foreign 
relations, particularly China's relations with the United States. China has made 
substantial progress in economic development but is still facing some serious problems 
including overpopulation, environmental degradation, widening gap in regional 
development, and corruption. We will discuss those issues as well in an effort to gain an 
in-depth understanding of China. 
In addition to China, Taiwan and Hong Kong will also be included in our study, 
although a small portion of the semester will be devoted to them. In stark contrast to the 
PRC, Taiwan, in four decades, has successfully fostered rapid economic growth and 
prosperity; it has also institutionalized a multiparty system, free election, and a 
democratic form of government. Taiwan's developmental experiences are, therefore, 
worth studying. Hong Kong, a showcase of the benevolent side effect of British 
colonialism, has developed a service-oriented, robust economy in spite of the fact that it 
is extremely small in "size" and completely devoid of natural resources. These three 
societies with the same cultural roots have followed different developmental paths and 
have attained different levels of affluence. 
Requirement 
Students are expected to read the weekly reading assignment before coming to 
class and are strongly encouraged to participate in class discussion. There will be four 
examinations, and the schedule for each examination will be announced one week ahead 
of time. Four examinations account for 90 percent of the final grade, and attendance and 
participation for 10 percent. Failure to take exams as scheduled will be excused only for 
compelling medical reasons, and no "I" (or incomplete) will be assigned. 
To keep abreast of the latest development in China, Taiwan, and Hong Kong, 
students are encouraged to read the following newspapers and magazines accessible 
through internet: Asia Times, South China Morning Post, Taipei Times, and Far Eastern 
-.. Economic Review. In addition, students should regularly check World News Connection 
(WNC), an e-journal available from the Rod Library, that draws news from a wide range 
of newspapers. 
Extra Credit 
You will receive five points if you submit a journal of 45 news articles on or 
before December 1,2005. Students who wish to get extra credit summarize and type 
three news articles each week. Each entry should include the title of the article, source of 
information, and date of publication. The format of each entry is as follows: 
"China's Economy Grows Fast but Faces a Banking Crisis," New York Times, 15 
January 2003. "China's economy will grow 8 percent this year, making it the 
fastest growing economy in the world. Yet China is facing a potentially disastrous 
banking crisis, as more and more state-owned enterprises are becoming insolvent 
and may bankrupt in large number. .. " 
Each summary should exceed four lines. Journals composed of new articles 
downloaded from the internet will not be accepted. Students are advised to avidly read 
news articles that are relevant to the subject matter we study. News about sports, weather, 
fashion, and other inconsequential issues are not acceptable. 
Students may gain up to five points if they write a five-page book report on The 
Chinese in American: A Narrative History by Iris Chang. The deadline for the book 
report is November 29, 2005. Please note that under no circumstances will the 
deadlines for the journal and book report be extended. 
**Please keep in mind that students who have missed classes twice during the 
semester will be denied the option of extra credit. 
Textbooks 
The following books are available from the University Bookstore, and are ordered 
for you to purchase: 
Jung Chang. Wild Swans: Three Daughters of China. New York and London: 
Anchor Books, 1991. 
Elizabeth J. Perry and Mark Sheldon, Chinese Society: Change, Conflict, and 
Resistance, London and New York: Routledge, 2003. 
Suzanne Ogden. Global Studies: China. Connecticut: Dushkin Company, 2005. 
Class Schedule 
Aug. 23: Course Introduction 
Aug. 25: 
Aug. 30­
Sep.l: 
Sep.6-8: 
Sep. 13-15: 
Sep.20-22: 
Sep.27-29: 
Oct. 4-6: 
Oct. 11-13: 
Oct. 18-20: 
Oct. 25-27: 
Nov. 1-3: 
Nov. 8-10: 
Nov. 15-17: 
Gender Equality 

Reading: Chang, pp. 1-61 ; Perry, pp. 158-182 and pp. 289-31l. 

Ogden, pp. 120-124; pp. 144-146;. 

Film: Small Happiness 

Geography, Population, and Ethnic Minority 

Reading: Perry, pp. 183-203 and pp. 223-246; Ogden, pp.11-16; 93-100; 

114-119; 131-143; 147-151; 172-174; 189-196. 

Confucianism 

Reading: Ogden, p. 16 and review previous reading materials 

Film: Ghost of Confucianism 

Chinese Religions: Cult of Ancestors and Taoism 

Reading: Perry, pp. 271-288, Ogden, pp. 16-18. 

Film: Taoism: A Question of Balance 

Chinese Language, Calligraphy, and Popular Culture 

Reading: Jung, pp. 62-93; Ogden, pp. 18-20. 

Film: Emperor's Eye 

Chinese History 

Reading: Chang, pp. 94-150; Ogden, pp. 3-8. 

Civil War, 1911-1949 

Reading: Chang, pp. 151-203 

Film: China in Revolution, 1911-1949 

Continuing Lecture on China's civil war 

Reading: Chang, pp. 204-255 

Mao and Cultural Revolution 

Reading: Chang, pp. 256-428; Ogden, pp. 8-11. 

Film: China in Revolution: Mao Years 

Political Development: Human Rights and Prospect of Democracy 

Reading: Perry, pp. 23-70; Ogden, pp. 152-171, and p. 188. 

Economic Development: Progress, Problems, and Prospect 
-Reading: Perry, pp. 71-93, pp. 113-135, and pp. 204-223. Ogden, p. 185. 
China's Foreign Relations: Sino-U.S. Relations 

Reading: Review reading materials; Ogden, pp. 181-187. 

Taiwan: Economic and Political Development 
Reading: Ogden, pp. 71-92; 213-232 

Nov. 22-28: Thanksgiving Break 

Nov. 29: Hong Kong 

Reading: Ogden, pp. 46-68; pp. 197-212 

Dec. 1-6: History of Chinese immigrants 

Dec. 15: Final Exam (10-11:50 a.m.) 

INDIA Version: 14 January 2005 
Humanities 680: 125104 Page 1 
Spring Semester 2005 Thomas Fogarty 
Class: Sabin Hall 311, T 6:00-8:50 Sabin Hall 309, ~ 19-273-6158 
Office Hours: MTW 1:00-1:50 thomas. fogarty@uni.edu 
This course provides a general and introductory examination ofmajor aspects oflndian culture 
and history and of social and economic change since independence. Completion satisfies 
requirement IB of the Liberal Arts Core. 
1. SOURCES 
Three general sources will be used in the course. All are available in the bookstore. 
Abbreviations used in the schedule precede the entries in the list below. 
INDIA: Hennann Kulke and Dietmar Rothermund, A History ofIndia, 4th Edition. 
RAMAYANA: The Ramayana, R.K. Narayan (tr. ). 
NECTAR: Kamala Markandaya, Nectar in a Sieve. 
Required readings are drawn from aU three. INDIA both presents a straightforward outline of 
Indian history on the basis of contemporary scholarship and provides a variety of perspectives 
on contemporary India. It will be the specific basis for the first third of the course and provide a 
general source for the second and third parts of the course. INDIA also contains a glossary of a 
good number of terms and a superior chronology. RAMAYANA is one of the two great epics 
of classical India; we will read and discuss it during the second third of the course. NECTAR 
is a novel written a few years after India became independent, and we will read and discuss it 
during the last third of the course. 
Other good and current sources: Gavin Flood, An Introduction to Hinduism, and John L. 
Esposito, Islam : The Straight Path, are recent general treatments of the dominant religions of 
South Asia. James Heitzman and Robert L. Worden (eds.), India: A Country Study is a 
general introduction to India's culture and institutions; it is one of a series of Country Studies 
produced by the Research Division of the Library of Congress, and it contains a glossary and 
a bibliography both of which may be of use to you. 
Readings should be done in advance of class. Some readings contain technical or relatively 
extensive material. You should read them for comprehension and context, not for detailed 
mastery. The lectures will highlight and interpret the readings. Lectures will also prescnt 
material not covered in the readings. Examinations will be based on both readings and 
lectures. 
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The film Gandhi will be presented in class, and that will also be matter for examination. Every 
so often an article about some relevant topic taken from a current newspaper or magazine will be 
posted . Each test will contain an optional question based on these articles. Some material for 
this course, e.g. this syllabus, optional readings, etc., will be available at <webct.uni.edu>. 
2. EVALUATION 
A. Each of three tests will be worth 50 points toward your semester grade. The tests will be 
based on both text and lecture material. The schedule indicates dates for the tests. The first 
and second tests will cover the material covered in the preceding third of the course. The third 
test will be an "open-book take-home" final. 
B. In the course of the semester, you will be asked to research and prepare an Annotated 
Bibliography which will be worth 50 points toward your semester grade. The annotated 
bibliographies will be prepared as you prepare your answers to questions dealing with India 
which will be assigned to students individually in the first three weeks of the semester. 
For these purposes the annotated bibliography will be composed of three sections. 
The first section should be about a page in length. It should state the question you have 
chosen or been assigned and the sub-questions you will research in order to answer the 
overall question. 
The second section outlines your research. It consists of bibliographic citations and your 
rumotations of them. In general your sources will be academic journals, books, etc. - the 
usual output of a library-oriented project. In general you will be expected to fmd and 
rumotate about fifteen separate sources. Prepare a standard citation for each source you 
will use. (You may use any recognized standard format for the citation, e.g. MLA, APA, 
etc.) Arrange the citations in alphabetical order. Beneath each citation, place an 
. rumotation of two or three sentences which summarize the relevance of the source to 
answering your question. 
The third section is your answer to the question you were assigned and its sub-questions. 
The answer should take the form of an essay. The essay should be three to five pages in 
length (not counting any pictures, diagrams, maps, graphs, or tables you may choose to 
include). 
C. Participation in class can increase your grade by 5% or more. 
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D. Class attendance is strongly recommended, but not required. In each class a sign-up sheet will 
be passed around. At the end of the semester, attendance at all meetings of the cOUf:;e will add a 
grade of50/50 to the calculation of your semester grade, i.e. your grade will be affected as if your 
had taken a fourth test worth 50 points and scored 100% on it. Students who miss a few classes 
will receive a similar, though lower, addition to their grade base. Students who seldom attend 
will not be penalized, but will receive no such increase to their grade base. 
3. SCHEDULE 
11 January: Introduction 
PART I General Overview 
18 January. [1] The Geography oflndia & the Indian Monsoon 
INDIA, Introduction 
[2] Ancient India - The Harappans & the Arya 

INDIA, Chapter 1 

25 January: [1] Classical India 
INDIA, Chapters 2 and 3 
[2] Islam 

INDIA, Chapter 4 

Begin reading RAMAY ANA: Chapters 1-5 

Hand in suggestions for Annotated Bibliography question in class 
1 February: [3] The Europeans 
INDIA, Chapters 5 and 6 
Continue reading RAMAY ANA: Chapters 6-7 
Initial Annotated Bibliography assignments distributed in class 
8 February: Independence 
INDIA, Chapter 7 
View Gandhi in class 
(Class will extend until about 9:30; class on 15 February will end after 
test, i.e. by 7:45) 
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15 February: 
22 February: 
1 March: 
8 March: 
15 March: 
22 March: 
29 March: 
5 April: 
12 April: 
TEST 1 
Test 1 covers lecture material presented in Part I, including Gandhi. 
PART II Culture and Religion 
Hinduism and Indian Culture 

Review INDIA, Chapters 2 and 3 

Continue reading RAMAY ANA: Chapters 8-10 

Annotated Bibliography assignments finalized 
Hinduism and the Ramayana 
Finish reading RAMA Y ANA: Chapters 10-14, and Epilogue 
Islam 

Review INDIA, Chapter 4 

No class meeting Srrin11>re.fvK. 
12 - 20 March 
Hindus and Muslims - Culture and Society 

Reviewe INDIA, Chapters 4 and 7 

Begin reading NECTAR 

TEST 2 
Test 2 covers lecture material presented in Part fl, including Ramayana. 
PART III Contemporary India 
General Social Issues: Poverty, Inequality, Reservation 

Finish reading NECTAR: 141-189 

INDIA, Chapter 8 

The Indian Constitution and Government 
4 
"' . ,', 
INDIA 
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Review INDIA, Chapter 8 
19 April : Politics and International Affairs 
Review INDIA, Chapter 8 
26 April : Reserve day. Ifno previous scheduled classes are cancelled. there will be 
no class meeting on 20 April. 
Take-home Test 3 distributed on WebCT 
Annotated Bibliography due 
3 May: TEST 3 due 
4. Using WebCT 
WebCT Many students will have used WebCT in classes before. Those who have not 
should inspect the class site and experiment with it. One-hour introductions to WebCT are 
regularly offered to students by the Center for Educational Technology. The schedule can be 
found under"Announcements" on the UN! WebCT entry page <webct.uni.edu>. 
THE UNIVERSITY IS AN AFFIRMATIVE ACTION! 

EQUAL OPPORTUNITY INSTITUTIQN. 

IT SEEKS TO MAKE AVAILABLE SERVICES 

AND OTHER ADAPTATIONS 

WHICH ACCOMMODATE STUDENTS' DISABILITIES 

AND OTHER SPECIFIC NEEDS. 
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Spring Semester 2005 Thomas Fogarty 
Class: Sabin Hall 311, W 6:00-8:50 Sabin Hall 309, 319-273-6158 
Office Hours: MTW 1:00-1:50 thomas . fogarty@uni.edu 
This course provides a general and introductory examination of major aspects of Middle 
Eastern culture and history and of social and economic change since independence. 
Completion satisfies requirement IB of the Liberal Arts Core. 
1. SOURCES 
Two principal texts will be used in the course. Both have been ordered through University 
Book & Supply. In addition other readings will be posted on the course WebCT site. 
PULSIPHER: L.M. Pulsipher, "North Africa and Southwest Asia," World Regional 
Geography, W.H. Freeman & Co., 2nd Ed., 2004 [ISBN 0716738414]. 
GREGORIAN: V.Gregorian, Islam, Brookings Institution Press, 2003 
[ISBN 0815732821]. 
Readings are drawn from PULSIPHER, and GREGORIAN. (pULSIPHER provides a very 
useful glossary of important terms at the end ofher chapter.) Other materials will be made 
available in class or on WebCT. 
Readings should be done in advance of class. Some readings contain technical or relatively 
extensive material. You should read them for comprehension and context, not for detailed 
mastery. The lectures will highlight and interpret the readings. Lectures will also present 
material not covered in the readings. Examinations will be based on both readings and 
lectures. 
A "mailserv" has also been established for the course, to allow messages to be sent to the entire 
class at once. Make sure your e-mail address is current on the mailserv. If you have not 
received a "test" message at your UN! address, you are probably not on the mailserv now. There 
are comments about and instructions for using WebCT and the mailserv toward the end of this 
syllabus. 
2. EVALUATION 
A. Each of three tests will be worth 50 points toward to the semester grade. The tests will be 
based on both text and lecture material. The schedule indicates dates for the tests. The first 
and second tests will be in class and will cover the material discussed in class during the 
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preceding section of the course. The third test (or fmal) will be an open-book take-home and 
will cover the entire course. 
B. In the course of the semester, you will be asked to research and prepare an Annotated 
Bibliography which will be worth 50 points toward your semester grade. The annotated 
bibliographies will be prepared as you answer questions dealing with the Middle east which will 
be assigned to students individually in the first part of the semester. 
For these purposes the annotated bibliography will be composed of three sections . 
The first section should be about a page in length. It should state the question you have 
been assigned and the sub-questions you will research in order to answer the overall 
question. 
The second section outlines your research. It consists of bibliographic ci tat ions and your 
annotations of them. In general your sources will be academic journals, books, etc. - the 
usual output of a library-oriented project. In general you will be expected to fmd and 
annotate about fifteen separate sources . No more than a third of your sources may be 
Internet sources exclusively. Prepare a standard citation for each source you will use. 
(You may use any recognized standard format for the citation, e.g. MIA, APA, etc.) 
Arrange the citations in alphabetical order. Beneath each citation, place an annotation of 
two or three sentences which summarize the relevance of the source to answering your 
question. 
The third section is your answer to the question you were assigned and its SUb-questions. 
The answer should take the form of an essay. The essay should be three to five pages in 
length (not counting any pictures, diagrams, maps, graphs, or tables you may choose to 
include). 
C. Class participation can increase your grade by 5%. 
D. Class attendance is strongly recommended, but not required. In each class a sign-up sheet will 
be passed around. At the end of the semester, attendance at all meetings of the course will add a 
grade of50/50 to the calculation of your semester grade, i.e. your grade will be affected as if your 
had taken a fourth test worth 50 points and scored 100% on it. Students who miss a few classes 
will receive a similar, though lower, addition to their grade base. Students who seldom attend 
will not be penalized, but will receive no such increase to their grade base. 
3. SCHEDULE 
Please note that this schedule has a "reserve day." Ifno scheduled classes are canceled, 
e.g. due to weather, there will be no class meeting on Wednesday 20 April. Ifa class is 
canceled, the schedule will be adjusted accordingly. 
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12 January: 
19 January: 
26 January: 
2 February: 
9 February: 
16 February: 
23 February: 
2 March: 
INTRODUCTION & 
DISCUSSION OF ANNOTATED BIBLIOGRAPHY 
PART] 
GENERAL REGIONAL ORIENTATION 
PHYSICAL & HISTORICAL OVERVIEW 

[8 PULSIPHER 290-299 

SOCIAL & CULTURAL OVERVIEW 

[8 PULSIPHER 299-309 

ECONOMIC & POLITICAL OVERVIEW 

[8 PULSIPHER 310-320 

Suggested topics for annotated bibliography due in class. 
THE SUB-REGIONS OF THE MIDDLE EAST 

[8 PULSIPHER 320-334 

REVIEW & GENERAL DISCUSSION OF PART 1 

Distribution o(questionsfor annotated bibliographY. 
TEST 1 

Test 1 will cover the lecture material of Part I and PULSIPHER 290-336; 

it will require familiarity with . 

PART 2 

REVIEW OF TEST 1 

ISLAM & THE "GOLDEN AGE" 

[8 GREGORIAN 1-56 

TRADITION AND CHALLENGE 
[8 GREGORIAN 57-72 

"ISLAMISM" 

IB GREGORIAN 57-72, 73-108 
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9 March: 
16 March: 
12-20 March 
23 March: 
30 March: 
6 April: 
13 April: 
20 April: 
"rEST 2 
Test 2 will cover the lecture material of Part IT and ISLAM. 
No class meeting 
PART3 
.	REVIEW OF TEST 2 

RECAPITULATION 

REVIEW OF ANNOTATED BIBLIOGRAPHIES 

SAUDI ARABIA 

[B L. Wright, "Kingdom of Silence" (WebCT) 

[8 "Laila and the Wolf," "]uhha's Wonders," "Mehmet, His Mermaid 

Wife, and the Envious Padishah" (WebCT) 

REFORM 

[B GREGORlAN, Chapter 5 

[B R. Scruton, "The Political Problem of Islam"(WebCT) . 

[B "Voting on Bahrain Referendum to End," "Top Reformer Presses Foes 

as Iran Marks Anniversary," "The Shiite Surge," "For Libyans Under 

Qaddafi, Disarray Is the Norm" (WebC1) 

[B "One-thousand-and-one Nights," "Zohra and the Gazelles," "Ali Baba" 

(WebCT) 
THE US AND THE MIDDLE EAST 
[B GREGORlAN, Chapter 6 
[B G. Packer, "A Democratic World: Can liberals take on Islamic 
fundamentalism and take foreign policy back from the Republicans?" 
(WebCT) 	 . 
[B "The Brother's Mean Wife," "The City of Clever Men," 'The Good 
Neighbors," "The Price of Pride" 
Reserve day. Ifno previous scheduled classes are cancelled, there will be 
no class meeting on 20 April. 
· . . 
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27 April: Annotated Bibliographies due in class. 
Map part o/Test 3 in class. 
Take-home part o/Test 3 distributed in class. 
4 May: TEST 3 due 
4. Using WebCT and the Mailserv 
WebeT Many students will have used WebCT in classes before. Those who have not should inspect the 
class site and experimenl One-hour introductions to WebeT are regularly offered to students by the Center for 
Educational Technology. The schedule can be found under "Announcements" on the UNI WebeT entry page 
<webct.uni.edu> . 
The Mailserv The mailserve is a private list (only the list members may post to it), but has open 
subscription . To send an e-mail to the mailserv, use the address 
680-127-04@unLedu 
The list will automatically be discontinued at the end of the semester. 
Late registrants may add themselves to the list by sending a message from any of their e-mail add resses at 
which they wish to subscribe to "mailserv@unLedu" where the message contains these two lines: 
SUB 680-127-04 
END 
The e-mail address from which you und the messaee will then be added to the list. 
Students who drop the course may remove themselves from the list by sending a similar message from the 
e-mail address (1t which thry are suscribed to "maiiserv@unLedu" where the message contains these two lines : 
UNSUB 680-127-04 
END 
THE UNIVERSITY IS AN AFFIRMATIVE ACTIONIEQUAL OPPORTUNITY 

INSTITUTION. IT SEEKS TO MAKE A V AlLABLE SERVICES AND OTHER 

ADAPTATIONS WHICH ACCOMMODATE STUDENTS' DISABILITIES AND 

OTHER SPECIFIC NEEDS. 

Africa 
(680:128) 
Dr. Deirdre Bucher Heistad 
Email: D.Heistad@uni.edu 
Office: 230 Baker (273-3092) 
Office hours: Tuesdays 10-12 (and 
by appointment) 
Course Objectives 
This course seeks to provide the student with a general introduction to the continent of Africa, to its many 
geographies, histories, literatures, and cultures. A variety of readings, by African and non-African scholars 
alike, will help the student overcome the traditionally limited and often negative views of the region 
perpetrated by Western mass media. Topics to be examined will include geography, pre-colonial history, 
the trans-Atlantic slave trade, colonial encounters, gender roles and society, politics, and current events. 
Through a variety of lectures, field trips, guest speakers, and small group/whole class discussions students 
will develop the critical reading, writing, listening, and speaking skills needed to increase their awareness 
and understanding of other cultures as well as their own. 
Required Texts (available at UBS) 
Manama Ba, So Long a Letter; Philip Gourevitch, We wish to inform you that tomorrow we will be killed 
with our families; Adam Hochschild, King Leopold's Ghost; Camara Laye, The Dark Child; Djibril 
Tamsir Niane, Sundiata: An Epic of Old Mali 
Course Evaluation 
Homework 
Papers 
30% 
20% 
In-class Participation 
Exams 
20% 
30% 
Course Requirements 
**Homework 
A short homework assignment, often in the form of a reaction paper, worksheet, summary, etc .. . will be due 
at the beginning of virtually every class period. At the end of the semester two of these grades wi II be 
dropped in order to accommodate unforeseen circumstances (i.e. absence, printer malfunctioning, computer 
eating homework, dog eating homework, roommate stealing homework, etc ... ) Please abide by the 
following three rules: 1) All homework must be turned in during regular class time. 
2) Absolutely no late assignments wiJI be accepted. 
3) Please do not ask!!! 
**Homework Grading Scale 
Each homework assignment·will be worth 10 points and graded on both content and organization. The 
grades will be assigned as follows. 
9-10 pt Interesting; creative; insightful; well-developed with effective supporting detail; 
content appropriate to the assignment. Content is well organized; paragraphs are used; flow of 
ideas is fluid and logical; reader able to clearly discern the thesis/purpose of author; very 
comprehensible 
8 pt 	 Interesting; more supporting detail and examples would strengthen comments. Generally good 
structuring with occasional moments of choppiness, lack of transition, or general lack of clarity. 
6-7 pt 	 Generally good content; some interesting ideas, although topic may not be fully explored; some 
ideas may be incompletely supported, irrelevant or too simplistic. Some evidence of structuring, 
but improvements can be made; flow of ideas difficult to follow at times; main ideas fairly 
evident, but occasional choppiness; thesis/purpose not very clear, or is poorly supported. 
4-5 	 Topic explored partially or superficially; many ideas unsupported or irrelevant; too simplistic or 
too short . Poor organization with little/no evidence of paragraph structure; ideas poorly developed, 
confused and/or disconnected; little evidence of thesislpurpose. 
1-3 	 Important ideas missing; ideas lack development, may be irrelevant or uninteresting. Needs a lot 
of work; important details missing; no development of ideas; no thesis/purpose 
o 	 Assigninent late or not submitted; incomprehensible or not enough to evaluate. 
'.' 
**Participation 
You must complete all reading(s) BEFORE coming to class and be prepared to discuss the assignment in a 
thoughtful way. Participation in class includes exchanging ideas on readings through speaking, listening. 
as well as some informal writing exercises. There will be individual as well as group work and 
presentations in class. Pop quizzes will be given if it becomes a necessary motivational tool! Since 
participation cannot occur when one is absent from class, a portion of the participation grade will be earned 
by attending class. 
**Papcrs 
Two papers (5-7 pages) are required for this class . For each paper you will be given several possible topics 
from which to choose. 
**Exams 
There will be two in-<:Iass exams. Types of questions will include: identification. short answer and essay. 
No make-up exams will be given . 
Plagiarism 
Failure to cite sources is plagiarism, and is considered a serious violation of academic ethics. (See UNI 
catalog pages 56-57) 
The Americans with Disabilities Act of 1990 (ADA) provides protection from illegal discrimination for 
qualified individuals with disabilities. Students requesting instructional accommodations due to disabilities 
must arrange for such accommodations through the Office of Disability Services (213 Student Services 
Center, 273-2676). 
Class Schedule 
***The professor reserves the right to make changes to syllabus as necessary*** 
Week 1 
23 August Introduction to course 
Overview of syllabus and course pack 
Geography of Africa: Problems and Perspectives 
Images of Africa 
Film: West Africa 
Mistaking Africa: Curiosities and Inventions of the American Mind 
Week 2 
30 August QUIZ (physical geography ofAfrican continent) 
Africa's past 
Film: Different but Equal 
(Assignment #1 due) 
Week 3 
6 September No class 
Week 4 
13 September Oral Tradition and the story of the Lion King 
What's Disney got to do with it? 
Film: The Lion King 
Reading: Sundiata: An Epic of Old Mali 
(Assignment #2a due) 
WeekS 
20 September Oral tradition (cont) 
Discussion: Sundiata: An Epic ofOld Mali 
GUEST SPEAKER: "The role of oral tradition in contemporary West 
African society" 
(Assignment #2b due) 
Week 6 
27 September The Slave Trade and Gore Island (Senegal) 
Film: The Bible and the Gun 
Week7 
4 October 
WeekS 
II October 
Week 9 
18 October 
Week 10 
25 October 
Week 11 
1 November 
Week 12 
8 November 
Week 13 
15 November 
Week 14 
22 November 
Week 15 
29 November 
Week 16 
6 December 
"A story terror, and heroism in colonial Africa"; Reading: ~"-b-~~"-"'-~ 
part I; This Magnificent African Cake 

GUEST SPEAKER: "Third culture kids, growing up 'American' in Central Africa" 

(Paper 1 due) 

II 
GUEST SPEAKER: "Initiation" 

(Assignment #3 due) 

Tales of Initiation 

The Masks of Burkina Faso 

Film: Denizons ofthe Mountain 

Reading: ~,,-==-,-,c..=.= 

(Assignment #4 due) 

MEET AT THE UN! MUSEUM (3219 Hudson road) 

Introduction to African Arts 

(Assignment #5 due) 

Test I 

Tales of Independence and Survival 

Film: Restless Waters 

Economic development initiatives 

GUEST SPEAKER: "From Africa to Cedar Falls: The World's Window and fair trade" 

Women's Roles in Society; SCNanna Homeco~rline: Women with Open TOSTAN; 

Reading: ~-"="b-'"'-'=="-!. 

(Assignment #6 due) 

Lecture: Understanding Polygamy: Now and Then; Reading: ~=-""~=-_'_.._. 

(Assignment #7 due) 

Stories from Rwanda: ..What-ifanything -does it mean to be a human being aJ the end 
ofthe twentieth 
film: The Triumph Reading: 1st half 
GUEST SPEAKER: Clementine Mukeshimana-Msengi, Rwandan GenOCide survivor, 
DirectorlFounder, Move Network 
(PAPER 2 due in class) 
. (Assignment #8 due) 
Reading: -"'-''-'-'-=-'-'''-=~'-'--'-=-'-!.!., second half 

(Assignment #9) 

Concluding Remarks 

Test 2 
(Assignment #10) 
ANTHROPOLOGY 132: NATIVE NORTH AMERICANS 
(680:132 AND 990:132 Secs. 1-2) TuTh 2:00,3:30 
Dr. Michael Shott SAB 129 
330 Baker shott@uni.edu Spring 2005 
Office Hours: TuTh 9:30-10:45 or by appointment. 
COURSE DESCRIPTION North America has been occupied for thousands of years by people of 
common origin but widely varying culture. Known to us by the misnomer "Indians," these original 
Native Americans have alternately been objects of scorn and admiration. Occupying an enormous area 
over thousands of years, Native Americans developed a wide variety of cultures. This course surveys 
those cultures as they existed prehistorically and at the time of European invasion. It discusses the 
peoples' characteristic ways of making a living, their social and political institutions, and the systems of 
meaning and belief that informed each society, producing its cohesive qualities as a culture. Since 
Native Americans survive in considerable--and perhaps growing--numbers today, the course also 
surveys their recent history and current status as a series ofpartly autonomous cultures within a larger 
North American society. 
TEXTS: This Land Was Theirs: A Study ofNative Americans, W. Oswalt, Mayfield (7th ed.) 2002. 
The Heartland Chronicles, by D.E. Foley, U. Penn. Press, 1995. 
Reserve readings: 
Williams, S., Fantastic Archaeology: The Wild Side ofNorth American Prehistory, U. Penn Press, 
1977, pp. 77-97 only. 
Shott, M., "Earliest Americans: The Midwest." Common Ground Spring/Summer 2000:20-33. 

Smith, B.?? "Eastern North America and the Southwest." In The Emergence ofAgriculture, 1992, pp. 

283-304. 

Josephy, A., "Complanter, Can You Swim?" In Now That the Buffalo's Gone: A Study ofToday's 

American Indians, pp. 127-149. 

Mitchell, J., "The Mohawks in High Steel." In E.Wilson, Apologies to the Iroquois, 1959, pp. 3-36. 

COURSE ORGANIZATION Lectures and readings do not completely overlap, and you must cover both 

adequately. Lectures are broad, surveying and describing Native societies. Readings provide more 

detailed accounts of prehistoric sites, native societies or other issues. Classes will consist chiefly of 

lectures, but don't hesitate to ask questions in class, after class, or during office hours. 

Exams. You will take four noncumulative exams. (The fourth is scheduled for the final exam 
period, but is NOT cumulative.) Each exam will include objective and perhaps short-answer questions. 
Make-up exams will consist of essay questions and can be taken by arrangement only, within one week 
of the scheduled exam. See pg. 3 for details. 
Essays. You will compose two short essays (3-4 pp. each). The topic for the fust will be 
discussed in class in the fust two weeks of the semester; the essay is due in class on 24 Feb. The second 
is due in class on 29 Mar. Details of content, organization, and format will be supplied later. No late 
essays will be accepted. 
GRADING Each exam is worth 75 points (300 points total) and each essay is worth 25 points (50 points. 
total). Grading will be on an absolute scale, not a curve. The following is the approximate grading 
scale, although it is subject to some change. However, the minimum score for a passing grade is 
absolutely fixed: YOU MUST EARN A MINIMUM OF 210 POINTS TO PASS THE COURSE. 
Grade %score points 
A 86%+ 301+ 
B 75-85% 263-300 
C 64~74% 224-262 
D 60-63% 210-223 
F <60% <210 
, 

, LECTURE SCHEDULE (Note: Chapter numbers or page numbers following "0" refer to the Oswalt 
text, "F" to Foley's, authors' names to the corresponding Reserve reading. Note also that this schedule 
is subject to change, to be announced in class.) 
Readings 
ONE: INTRO. AND PREffiSTORY 
11 Jan Course Introduction; Liberal Arts and NWC courses 
13 Jan Anthropological Concepts; Study ofNative Americans o 14-22; F:121-23 
18 Jan Archaeology of the Absurd; Moundbuilders (video) Williams · 
20 Jan The Real Story: Colonization & Paleoindians 0: 10-14. Shott 
25 Jan"" ": Agriculture, Complex Societies Smith 
27 Jan Monism and Dualism F 127-129 
1 Feb * * *** *** ** **** ** ****EXAM 1 ********* * *** *** **** ************ ****** 
TWO: ETHNOGRAPIDC SURVEY 
3 Feb.Arctic, Subarctic o Ch. 3 
8 Feb Subarctic (video) OCh.4 
10 Feb Northwest Coast OCh.9 
15 Feb California OCh. 7 
17 Feb NO CLASS 
22 Feb SW: Pueblos, "recent" arrivals o Ch. 10, 11 
24 Feb Plains OCh.6 
*********FIRST ESSAY DUE 24 Feb.************************************** 
1 Mar Lower Mississippi Valley and Southeast 0 Ch. 13-14 
3 Mar Upper Mississippi Valley and Great Lakes 
8 Mar Northeast 0 Ch. 12 
10 Mar * ***** **** *** *******EXAM 2********************** *************** 
15-17 March SPRING BREAK 
THREE: INVASION AND CONSEQUENCES 
22 MarClash of Cultures: A Northeast Case Study -------­
24 Mar Depopulation -------­
29 Mar Policies of Colonial & National Powers 0 Ch. 36-45 
*********SECOND ESSAY DUE 29 Mar.************************************ 
31 Mar NO CLASS 
5 Apr Revival Movements in Native History -----­
7 Apr Sovereignty: Land 0 Ch. 53-56, Josephy 
12 Apr Sovereignty: Gambling, Continuity 057-58,389-391, Mitchell 
14 Apr ********************EXAM3************************************** 
FOUR: MESQUAKIE CULTURE 
19 Apr Background, history, current status F Ch. 1 
21 Apr Portrayals; Symbolic Culture F Ch. 4,5 
26 Apr Sovereignty and Politics . F Ch. 3,6 
28 Apr Sovereignty, cont'd: gamblingFCh. 7 
************EXAM 4 (NOT cumulative, but scheduled for the fInal exam period**** 
Sec. 1 (2:00): Wed., 4 May 1 :00 a.m.- 3:00 p.m. SAB 129 
Sec. 2 (3:00): Tues., 3 May 3:00 a.m.- 5:00 p.m. SAB 129 
Thi~is a Liberal Arts Core course in Category 2, Civilizations and Cultures. The University describes 
, the category's purpose as follows: 
"The Civilizations and Cultures component of the Liberal Arts Core integrates the areas of social science, humanities, and the 
fine arts and should promote an understanding and appreciation of the development, accomplishments, and failures of 
Western and non-Western civilizations. 
To develop an understanding of our Western European heritage, students should be guided through the philosophy, religion, 
literature, and the fine arts of the great periods of civilization-ancient times, the Middle Ages, the Renaissance, the 
Enlightenment, and the Reformation to current times. 
The study of a non-Western culture will be in the context of a specific culture, such as China, India, The Middle East, or 

Africa. Courses in non-Western cultures should deal holistically with the culture studied. 

A primary objective should be the development of attitudes, concepts and methodologies needed to understand any society 
different from our own. It is important for students to examine the manner in which various segments of a sociocultural 
system relate to each other and to the environmental and historical processes operating on them. 
Students should develop the ability to relate the accomplishments of civilizations to the circumstances influencing the 
development of humanity. In the process of that development, they should progress toward becoming a part of the process of 
elevating the quality of human life." 
Class Norms 
Class nonns? What are those? They include attendance, preparation and behavior, among other things. 
You should attend every class. (Am I serious? Absolutely.) I reserve the right to take attendance and to 
penalize students who miss classes. You must reach class on time. Tardiness may seem cool, but it 
ain't how adults behave. When you arrive late, you disrupt both me and the many students who made 
certain to arrive on time. Don't do it. If you arrive late on a regular basis, I may ask you to drop the 
class. You should read assigned readings before class. 
Once class begins, put aside conversation and any reading material (printed or electronic) that is not 
directly connected to class. Do not use a laptop or other electronic device during class EXCEPT to take 
lecture notes. TURN OFF YOUR CELL PHONE BEFORE ENTERING THE CLASSROOM. Don't 
leave the classroom to take a call. If you receive calls during class, you show disrespect to the 
University, your classmates, and me. If you'd rather listen to music on your iPod or speak on the phone, 
don't bother coming to class in the fIrst place. For anything less than an urgent physical emergency or 
an extremely important appointment, please do not leave the class while it is in session. Students who 
get up and leave distract other students and me. If you must leave a class early for an important 
appointment, pi ease take a seat near an exit and, when necessary, leave quietly and unobtrusively. 
EXAM ATTENDANCE POLICY: Attend exams. Anyone who arrives after the fIrst person has 
finished the exam or 15 minutes after the scheduled starting time will not be allowed to take the exam. 
You are excused from scheduled exams only for illness or injury that requires you to remain in bed, for a 
grave illness or death in your immediate family, or for participation in an important University­
-sanctioned event. When possible, please advise me in advance of your absence. If your absence is 
excusable, your make-up must be taken as soon as possible after the scheduled date. NO EXAM MAY 
BE TAKEN BEFORE ITS SCHEDULED DATE AND TIME FOR ANY REASON. Personal travel is 
not excused. 
***NOTE: Hand-outs are available only in class and only on the day(s) on which they are used. There 

are no exceptions for any reason.************* 

If YLlU are not free during my office hours, then please arrange another meeting time. You can do this by 
speaking with me before or after class. You also can contact me bye-mail to request an appointment. T ­
you do that, please propose two dates and 30-minute time slots during which you can meet. If I'm free __ 
for either, I'll reply to confirm. If not, I'll reply by proposing two other dates and hours. It should be 
easy to arrange a mutually agreeable appointment. 
Communication: The best way to ask (and for me to answer) questions is face-to-face. Specific 
questions are best asked before or after class. If they arise at some other time, then please feel free to 
contact me bye-mail (not by phone; I CANNOT RETURN TELEPHONE MESSAGES). If you have 
more than one or two specific questions, then e-mail becomes inefficient and face-to-face contact again 
is best. 
Extra Credit? Students often approach me near semester's end to request extra credit in order to 
improve their grades. Usually this is because they have not done well or haven't done at all the required 
work during the semester. If you take your studies seriously, apply yourself, and takeadvantage of the 
several opportunities during the semester to do well, then you will not need extra credit. Good students 
read the syllabus carefully and follow its advice. When experiencing problems, they consult their 
professors at the earliest opportunity, not just at semester's end. I hope that this describes you. 
Tips for improving grades: First, be honest with yourself and with me: Are you putting enough time into 
studying? Are you attending classes? Are you reading assigned readings? Taking careful, detailed 
notes during class? Using hand-outs diagnostically as recommended on the first day of class? If the 
answer is "no" to any question above, the way to start is to turn the "no" into a "yes," i.e., to invest more 
time and effort in the class. If your results still do not improve, then we should meet to discuss the 
particulars of your situation. 
Exams, essays or other coursework will be graded and returned at the first opportunity. Usually that 
means in the class that follows the exam or the essay deadline. (Results of exams that fall on Fridays 
cannot be returned until the following Wednesday.) If you do not attend class on the day in which work 
is returned, you must retrieve it by arrangement from my office. 
All written assignments for this course are governed by the University's policy on plagiarism. You are 
responsible for knowing and following this policy. For details, consult pp. 62-63 of the University's 
2004-2006 Programs and Courses bulletin or the University's website. 
"The Americans with Disabilities Act provides protection from illegal discrimination for qualified 
individuals with disabilities. Students requesting instructional accommodations due to disabilities must 
arrange for such accommodation through the Office of Disability Services(273-2676)." 
; .. 
Native Central and South America 
990:137/680: 137 
Course Sylla bus 

Spring 2005 

Dr. Anne Woodrick 
Assoc Prof, Anthropology 
Department of Sociology, Anthropology, Criminology 
Dept Office: 356 Baker Hall 
Faculty Office: 370 Baker Hall 
Email: anne.woodrick@uni.edu 
Office Hours: Tuesday 12:30-1 :45, Wednesday 1-3, and by 
appointment 
Required Textbooks 
Allen, Catherine 1. 2002 The Hold Life Has: Coca and Cultural Identity in an Andean 
Community, 2nd edition 
Carmack, Robert, Janine Gasco, and Gary Gossen 1996 The Legacy ofMesoamerica 
Chagnon, Napoleon 1997 The Yanomamo, 5th edition 
Yu, Pei-Lin 1997 Hungry Lightning: Notes ofa Woman Anthropologist in Venezuela 
The Course 
This course, NonR Western Cultures-Native Central and South America, satisfies 
the Non-Western course requirement in the Liberal Arts Core Curriculum. It is designed 
to broaden students' understanding of socio-cultural systems that are Non-Western in 
origin, but have been and continue to be affected by and influenced tluough contact and 
domination by Western societies' political, economic, and social policies and practices. 
The two broadly defined culture areas in this course include (1) the indigenous peoples of 
Mexico and Northern Central America and (2) the indigenous peoples of the Amazon 
Basin and Andean Highlands of South America, Course materials willaddress the 
envirorunent, the prehistory, colonial history and contemporary life of a selected number 
of Native American peoples . 
I have four goals for this course. 
l. 	 To acquaint students-with the social and cultural development of high 
civilization in the Americas prior to the arrival of European colonists. 
2. 	 To examine the impact of colonial and post-colonial, national attitudes and 
practices upon indigenous societies in Mexico, Northern Central America, 
the Andean Highlands and the Amazon Basin. 
3. 	 To understand the cultural beliefs and practices of Native Americans from 
the perspective of those societies' problems and opportunities. 
4. 	 To improve each student's writing and analytical abilities . 
Attendance and Missed Class Policy 
I do not take roll in this class. However, material is presented in lecture that is not 
covered in reading assignments. Films and slides shown in class are NOT available for 
viewing outside of class. Material presented in lecture and in films/slides will be included 
on the exams. If a student misses class, it is hislher responsibility to find out (by 
asking/emailing the instructor) if any handouts were distributed, if any changes in the 
syllabus occurred, and/or if any announcements were given. I do not share my lecture 
notes with anyone, so you must get lecture notes from another student. It is in your 
best interest to attend class on a regular basis. 
Questions are welcome at any time during a lecture/class discussion. 
Cell phones/pagers are to be turned off unless you have cleared their use with me 
at the beginning of class. 
I expect students to be seated by the beginning of class (2:00 pm). 
If you miss a class exam due to an excused absence for a University sanctioned 
event or because of personal illness that requires hospitalization! a doctor's visit or 
because of a funeral of a close family member, the following applies: 
I must see in writing an excuse for the day(s) missed that includes a signature and contact 
infonnation from a faculty advisor, coach, doctor, or parent/relative. If an exam is 
scheduled for the day missed, the student may take the same exam as the class provided 
that the exam is taken either the day immediately before the student leaves campus, or the 
first day of school the student is back on campus. The same policy applies for writing 
assignments. The paper may be turn in before leaving town, or on the first day back on 
campus. 
You are responsible for making arrangements with me about a make-up exam. 
The final exam for this course is Wednesday, May 4 and will not be offered at any other 
time. 
Course Requirements 
In order to pass this course both exams must be taken and all three papers must be 
turned in. Failure to do so will result in a failing grade for the course. All exams and 
papers must be completed and turned into the professor no later than Wednesday, 
May 4,2005,3:00 pm. No extra-credit assignments will be offered. 
Exams and Writing Assignments 
Two in-class exams and three take-home writing assignments are required. The 
exams may include multiple choice and true/false questions, definitions and essays. Each 
exam is worth a possible 100 points. 
The take-home writing assignments will be based upon course materials and will 
not require any outside research. The topics will be handed out at least one week before 
the paper is due. Students will be given an opportunity to rewrite the first two papers. A 
re-write will provide you with an opportunity to add up to 5 additional points onto your 
score. A rewritten paper and the original paper must be submitted back to the professor 
within one week from the day the papers were handed back in class. Each paper is worth 
50 points. 
Total course points = 350. You will receive a letter grade and a number score for 
each exam and paper. Grades, including the final course grade, will be based upon: 
A= 90% -100% of total points, exceptional performance 
B= 80%-89% of total points, good, solid course work 
C= 70%-79% of total points, average performance 
D=60%-69% of total points, poor perfonnance 
Below 60%, failing grade. 
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Weekly Reading Assignments and LecturelDiscussion Topics [Subject to Change] 
Date 

Jan II 

Jan 13 

Jan 18 

Jan 20 

Jan 25 

Jan 27 

Feb 1 

Feb 3 

Feb 8 

Feb 10 

Feb 15 

Feb 17 

Feb 22 

Feb 24 

Marl 

Mar 3 

Mar 8 

Mar 10 

Mar 22 

Mar 24 

Mar 29 

Topic Assignment 
Introduction, Geography of Mesoamerica 
Paleoindian and the Archaic Periods 
Film: America's Stone Age Explorers 
Formative and Classic Periods 
The Classic Maya 
Film: Lost Kingdoms ojthe Maya 
Aztec Society and the Conquest 
Colonial Regime 
Religious Syncretism 
In-class Project-Required Attendance 
Independence and Liberal Rule 
Revolution 
Contemporary Issues 
Carmack pp 1-48 

Carmack pp 48-67, 74-79, 

290-300 

Carmack pp 80-89, 

110-121,122-152 

Carmack pp 154-195 

Carmack pp 301-308 

Carmack pp 196-212, 

215-220,224-229,231-236 

Carmack pp 238-245, 248-263 

Carmack pp 266-68, 270-79 

Film: Cakchiquel Maya oJSan Antonio Palopa 308-319 

Writing Assignment #1 due at the beginning of class 

Contemporary Issues-Social Justice Carmack pp 279-288, 339-51 

Films: Guatemala: Rich and Poor 

Interview with Rigoberla Menchu 

Contemporary Issues-Zapatista Revolt Carmack pp 356-77, 372-75 

And economic migration 

No Class: Gateway Conference Meetings 

Exam 1 

Introduction to South America 
Prehistory of the Andean Highlands 
The Inca Empire 
Highland Adaptations 
~derstandipg the ga.c~tl R:h.~  
Frim. Evil Wind, Epil :Air 
No Class: Professor out ofTQwn 
March 12-20 Spring Break 
Reciprocity and Hospitality "Itittrals {;,L1 I·ClL... -t~~ 
1 t1n I : I
T 
~~~:::::==== _jI.!.n: Elhnicity in-La Paz.. 1\wJ...l~ So{.,4_. I ­
Mar 31 ,....-t>Tribal Society in the Amazon Chagnon: 1-43, Yu: 1-35 

Writing Assignment #2 due at the beginning of class 

/ r:. - ­
~l-ysis 
Coca and Cult~ral Identity l~"w.J ...lv,Allen: 203-247 
C
Allen: prefaces, 1-48 

Allen: 49-101 

Allen: 102-149 

Allen: 150-183 

Allen: 184-202 

YAY\()'('(\tt rna 
3 
21 
Writing Assignment #3 due at the beginning of class 
Apr 5 Shamanism and Ritual Chagnon: 45-119 
Yu: 37-80 
Apr 7 No Class. Applied Anthropological Meetings 
Apr 12 Kinship and social Chagnon: 121-158 
Yu: 81-1 
Chagnon: 159-206 Apr 14~otitit:s Yu: 153-177 
1\ 0 c)~Apr 19 De-velopment in the Amazon \ Chagnon: 227-260 
~ ."... . jim: A Decade ofDestruction J Yu: 179-216 
Apr 26 Indigenous Responses . .( 
Film: Kayapo: Out ofthe Forest 

Apr 28 Solutions to Tribal Rights . 

Final Exam [Exam 2) Wednesday, May 4,1:00-2:50 pm 
University ofNorthern Iowa requires the following statement to be included on all 
course syllabi. 
The with Disabilities Act of 1990 (ADA) provides proteCtion 
'H'-'F. ... ' ..UUv..,....,discrimination for qualified individuals with disabilities. u 
instructional accommodations due to disabilities must for such accommodation 
through the Office of Disability The ODS is located at: 213 Student Services 
and the phone number is 273-2676. 
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Native Central and South America 

Writing Assignment #1 Option 2 

Spring 2005 

Total points possible: 50 

Due: at the beginning of class on February 17. 

Requiremen ts: 
1. 	 Cover sheet that must include name, title of paper, date, course and is not 
numbered. 
2. 	 Text begins at the top of page 1. Number all pages of the essay. Staple essay 
together in upper left hand corner. Do Not Use plastic covers. 
3. 	 Paper must be at least 4 complete pages in length and no more than 6 pages. 
4. 	 Use 10 or 12 font. Margins 1" 
5. 	 Double space text, headings of paper. 
6. 	 Paper must include an introduction with thesis statement and a conclusion. 
Grading Criteria: 
1. 	 Follow paper requirements stated above. 
2. 	 Overall organization of the paper and the clarity in the presentation of the 
analysis. 
3. 	 Extent of thoughtful, insightful, and creative analyses. 
4. 	 Correct spelling, grammar, and punctuation. Proof read your papers. 
5. 	 Late papers will be docked 5 points. 
Topic: 
Beginning from the time of the contact with Europeans in the 16th century and continuing 
to the present time, what are two problems that indigenous Middle Americans have 
experienced and continue to experience in their lives? How did each problem develop? 
What attitudes and/or practices have perpetuated these two problems? 
Select two of the following revolts, revolutions, and/or nativistic movements and analyze 
how such movements are related to the problems you identified above. To what extent, if 
any, do these events "solve" the problems? Explain 
The Tzeltal Revolt, Chiapas 1712 

Hidalgo's Independence Movement, Mexico 

Atanasio Tzul Rebellion, Guatemala 

The Caste War of the Yucatan 

The Zapatistas of Morelos, Mexico [Mexican Revolution] 

Guatemala's Revolution [1970-1990] 

Native Central and South America 
Writing Assignment #3 (Possible point total =50) 
Woodrick 
Spring 2005 
Due: at the beginning of class, Tuesday, April 26 
Requirements: 
1. 	 Cover sheet that must include name, title of paper, date, course, and is not 
numbered. 
2. 	 Text begins at the top of page 1. Number all pages of the essay. Staple essay 
together in upper left hand corner. Do Not Use plastic covers. 
3. 	 Paper must be at least 4 complete pages in length and no more than 6 pages. 
4. 	 Use 10 or 12 font. Margins 1" 
5. 	 Double space text, headings of paper. 
6. 	 Paper must include an introduction with thesis statement and a conclusion. 
7. 	 Paraphrase. Avoid long direct quotes from the ethnographies. 
8. 	 No outside (of class notes and readings) sources are to be used. 
Grading Criteria: 
1. 	 Follow paper requirements stated above. 
2. 	 Overall organization of the paper and the clarity in the presentation of the 
analysis. 
3. 	 Extent of thoughtful, insightful, and creative analyses. 
4. 	 Correct spelling, grammar, and punctuation. Proof read your papers. 
5. 	 Late papers will be docked 5 points. 
Topic 
We have read about two very different types of indigenous societies in Venezuela: the 
. Y anomamo and the Pume. Your final paper is to be a comparison of these two groups. 
You may select whatever social or cultural or environmental theme/characteristic you 
would like to compare. What you need to do is to explain what similarities exist and 
why, and explain what differences exist and why. 
Suggestions: 
1. 	 Compare marriage practices and family organization. 
2. 	 Compare gender roles and gender relations-specific gender roles and the cultural 
valuation of each gender. 
3. 	 Understandings about illness and death, personal responses to death. 
4. 	 Relationships with non-Pume and non-Yanomamo. How is the outside world 
affecting their lives? 
5. 	 Reciprocity. 
6. 	 Leadership. 
Native Central and South America 
Assigrunent #3 (Possible point total =50) 
Woodrick 
Summer 2005 
Due: at the beginning of class, Monday, June 27, 2005 
Late Papers: Unexcused late papers will be docked 5 pts/day late. 
Requirements: 
I. 	 Cover sheet that must include name, title of paper, date, course, and is not 
numbered. 
2. 	 Text begins at the top of page 1. Number all pages of the essay. Staple essay 
together in upper left hand comer. Do Not Use plastic covers. 
3. 	 Paper must be at least 4 complete pages in length and no more than 6 pages. 
4. 	 Use 10 font. Margins I" 
5. 	 Double space all text. 
6. 	 Paper must include an introduction and a conclusion. 
7. 	 No outside sources are to be used. 
8. 	 Paraphrase. Avoid long direct quotes from the ethnography. 
Grading Criteria: 
I. 	 Follow paper requirements stated above. 
2. 	 Overall organization of the paper and the clarity in the presentation of the 
analysis. 
3. 	 Extent of thoughtful, insightful, and creative analyses. 
4. 	 Correct spelling, grammar, and punctuation. Proof read your papers. 
Assigned Topic 
In The Hold Life Has: Coca and Cultural Identity in an Andean Community, Catherine 
Allen describes several rituals. Select either the Puqllay (Carnival) or The Great 
Pilgrimage. In light of what you have learned about the Quechua community of Sonqo, 
interpret the social, cultural and religious meanings of the beliefs and practices that are 
part of the ritual you select. In other words, why do the people from Sonqo do what they 
do in the ritual? Concepts to consider in your essay might iriclude: timing, location, 
participants, and symbols (such as objects, numbers, clothing, colors, etc) 
Native Central and South America 
-
Writing Assignment # 1 Option 1 

Spring 2005 

Total points possible: 50 

Due: at the beginning of cIass on February 10. 

Requirements: 

1. 	 Cover sheet that must include name, title of paper, date, course and is not 
numbered. 
2. 	 Text begins at the top of page 1. Number all pages of the essay. Staple essay 
together in upper left hand comer. Do Not Use plastic covers. 
3. 	 Paper must be at least 4 complete pages in length and no more than 6 pages. 
4. 	 Use 10 or 12 font. Margins 1" 
5. 	 Double space text, headings of paper. 
6. 	 Paper must include an introduction with thesis statement and a conclusion. 
Grading Criteria: 
1. 	 Follow paper requirements stated above. 
2. 	 Overall organization of the paper and the clarity in the presentation of the 

analysis. 

3. 	 Extent of thoughtful, insightful, and creative analyses. 
4. 	 Correct spelling, grammar, and punctuation. Proof read your papers. 
5. 	 Late papers will be docked 5 points. 
Paper Topic: 
You must explanation the meaning of the event portrayed in the 30 slides shown in class 
on Tuesday, February 1. Begin yom paper with an understanding of what the event 
actually is and the meaning this event has for people in Temax. Avoid analyzing 
individual slides. [In slide one we see....] Avoid summarizing your initial 
interpretations and cone! usions. [At first I thought this was a ....] 
I want you to think about why this particular event is taking place, the meaning of the 
various symbols that are incorporated into the event, and the meaning that the event has 
for people in Temax, Yucatan, today. You rriay use class notes, the textbook, and class 
discussionslhandouts about the event in writing the paper. Do not quote textbook, 
paraphrase ideas. 
Please remember that ecological, historical, sociological and religious factors all 
contribute to our understanding of this event. 
MEMO 

TO: University Faculty Senate 
FROM: Liberal Arts Core Committee 
SUBJECT: Category 2B (Non-Western Cultures) Review Summary 
DATE: January 19,2007 
The Liberal Arts Core Committee discussed and accepted the Category 2B Review Report 
during the November 17,2006 meeting. The following is a summary of the key issues the 
Committee would like to bring forward for the Senate's consideration. 
The faculty who are part of the Non-Western Cultures committee have a strong interest in 
maintaining the quality of the courses that make up Category 2B of the LAC. Currently the 
majority of instructors (~80%) for these courses are tenured or tenure-track. The departments 
that contribute to these courses should be commended for their commitment to provide a large 
number of well qualified individuals to teach these courses. Another indication of the interest in 
the quality of the courses in Category 2B is the willingness of Non-Western Cultures Committee 
to be consulted, at least informally, before any department assigns a new instructor to teach these 
courses. The courses in the Non-Western Cultures category are taught by faculty from a number 
of different departments, and from different colleges. The LAC Committee considers the 
willingness of the Non-Western Cultures committee to oversee all aspects of their area of the 
LAC a model for other groups and departments, and could be considered the model for LAC 
Coordinating Committees. 
The Non-Western Cultures Committee also has well defined assessment tools to measure not 
only the students' accumulated knowledge of the subject matter but also their comprehension of 
the material and their ability to combine information together into sophisticated analysis. 
Students should not only come away from their Category 2B courses with a broad understanding 
of a particular non-western culture, but should also achieve a better appreciation of the 
simultaneous uniqueness and universality of all humanity. The report outlines specific 
assessment tools in appendix B of the report (page 50). Due to the diverse ranges of expertise of 
faculty, it is not easy to use standardized Student Outcome Assessment tools for a large number 
of students, particularly when such assessments are being graded by non-specialists in the 
specific subject matter. The Non-Western Cultures committee will continue to work on their 
assessment tools, but all indications from SOA are that the goals of the category are being met in 
a satisfactory manner. 
Category standards are also maintained by adherence to the existing non-western cultures 
category guidelines (Appendix C), which they see no need to amend. 
Fall 2006 marks the start ofa new curriculum cycle and the Non-Western Cultures committee 
plan to update the catalog descriptions of several courses, including 680: 124 China, 680: 125 
India, 680: 127 A1iddle East, and 680: 137 Native Central and South America. This is very 
conunendable, due to the rapidly changing perspectives that Americans and Iowans in particular 
may have of these cultures based upon media outlets. 
In recent years the enrollment levels in the Non-Western Cultures courses are up to nearly 1200 
students per semester. Again, the LAC conunittee conunends the faculty and departments for 
providing so many spaces and sections of these courses. At the present time there will remain a 
backlog for this course, though not as significant as that for Capstone. The backlog data that is 
presented in Graph 7 (page 27) is in line with data from the Registrar's office that is regularly 
provided during the fall semester on the LAC backlog. The only exception is the last datum 
value, for spring 2005. The values for all of the LAC categories given appear abnormally low, 
especially when viewed in light of the backlog data from fall 2005 which shows levels 
comparable to those shown for spring 2004. The LAC conunittee is not certain why the levels 
shown in spring 2005 are so low, but it may just be a case of data omission. 
In the past, the Non-Western Cultures category of the LAC, along with Capstone (Category 6), 
were not automatically satisfied by transfer students who come to UNI with an AA degree. 
Currently, the majority of Iowa conununity colleges do offer at least one course that transfers to 
UNI for credit in Category 2B. It is likely that some of these courses are being used by UNI 
students (both native and transfer) to fulfill their Category 2B requirement. A survey of the 
conununity college courses that satisfy Category 2B by the LACC showed that many of them 
appeared to be history courses rather than courses encompassing entire cultures. Also, the fact 
that conununity college courses are typically taught at a freshman or sophomore level rather than 
ajW1ior/senior student level was an issue of concern to the LACC. The findings dealing with the 
conununity college courses have been forwarded to the Non-Western Cultures Conunittee to 
make them aware of these courses and they have also been provided with possible actions that 
could be taken concerning these courses. 
For the past few years most students fulfill their Category 2B requirement by taking either 
680:124 China, 680:125 India or 680:128 Africa. Typically 35 - 55% of all Category 2B 
students are enrolled in one of these three courses each semester. At times the course 680: 123 
Latin America has also been a dominant course in this category. Obviously the number of 
sections offered for a particular course is dependent upon availability of qualified staff, however 
currently the opportW1ities for students are limited by fewer sections of some of the other courses 
in this category. Future faculty positions may be designed to provide more sections in courses 
such as 680:123 Latin America, 680:132 Native North America, and 680: 137 Native Central and 
South America. The addition of the Spanish language course 780: 120 Latin American Cultures 
and Civilization as a substitute for Category 2B is also conunendable. 
The Non-Western Cultures Review comes to a conclusion that "No significant changes are 
reconunended at this time". While the quality of the program is currently good, the LAC 
Conunittee would like to encourage the hiring of additional qualified individuals to teach within 
Category 2B and help to decrease the average course size to levels closer to 30 students per 
section. Apart from that reconunendation, the LAC Conunittee agrees with the findings of the 
Non-Western Cultures Category Review team. 
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MEMORANDUM 

TO: 	 University Faculty Senate 
From: 	 Siobahn Morgan 
Coordinator, Liberal Arts Core 
SUBJECT: 	 Annual Report from the Liberal Arts Core Committee 
2005-2006 
DATE: 	 January 19,2007 
Part of the mission of the University of Northern Iowa is to provide a personalized 
learning envirorunent that is founded on a strong liberal arts curriculum. Objective 1.3 in 
the 2004-2009 Strategic Plan is to increase understanding of and commitment to the role 
and value of a liberal arts education as the foundation of a university education. 
Objective 2.3 is to support and strengthen collaboration among Arts and Sciences, 
Business, and Education faculty as it pertains to the Liberal Arts Core, Teaching 
Preparation and other university-wide programs. The Liberal Arts Core (LAC) 
Committee worked diligently during the 2005-2006 academic year to meet these 
objectives by focusing on the following areas: (1) create a recommended sequence of 
freshmen LAC courses; (2) expand the LAC with options in College Reading and 
Writing, Non-Western Cultures, and Capstone; (3) program management; and (4) 
category reviews. The activities undertaken and completed related to these areas are 
discussed below. Continuing concerns and future directions of the Committee are also 
discussed. The final section lists the Committee members for the 2005-2006 academic 
year. 
Freshman LAC Template 
The LAC Committee, in consultation with Academic Advising, has provided a 
recommended LAC course list for incoming freshmen. These recommendations are 
suitable for most majors and were incorporated into the summer orientation advising 
.process. The following recommendations were made: 
".- . 	 m~~~~~~~~~!!. ltt~ ... .&-z:,. 	 ~~ ~ 
Well ness can be delayed if necessary. 
• 	 Complete College Reading & Writing (1 A) and Oral Communication (I B) during 

the first year, but not during the same semester. 

• 	 Complete the Quantitative Techniques & Understanding requirement (l C) and 

Personal Wellness (lD) during the first year, but not during the same semester. 

• Complete Hwnanities along with or after the Category 1 courses. 

During the summer 2006 freshman orientation process, these recommendations were 

made to incoming freshmen. The limited availability of sections at the end of the 

summer made it difficult to follow these guidelines in all cases, but freshmen were made 

aware of the importance of the courses in Category 1 of the LAC for their future success 

at UNI. 
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LAC Options 
The LAC category for Reading and Writing (1 A) is comprised of several courses that 
students are placed in based primarily upon their ACT scores. While some students can 
fulfill this requirement through CLEP examination, the faculty load on the English 
Department remains quite large. A pilot program for "writing enhanced" LAC courses 
was implemented during Spring 2006 with two sections of 620:031 Introduction to 
Literature and extended through the 2006-07 academic year. Students in these courses 
would fulfill their requirements for both the LAC course they are enrolled in, as well as 
the 1A requirement. Only students with ACT English scores of at least 25 would be 
allowed to enroll in these courses. Sections scheduled for fall 2006 allowed incoming 
freshmen to be placed in them during summer orientation. The writing enhanced courses 
offered in fall 2006 included 3 sections of 620:031, and 2 sections of 640:024 Religions 
ofthe World. It is expected that the program will be reassessed in spring 2007 through 
the use of student outcomes and benchmarks in the courses. 
The Spanish language course 780: 120, Latin American Cultures and Civilization was 
proposed for inclusion into the Non-Western Cultures category of the LAC (2B). The 
content of this course is virtually identical to 680: 123 Latin America, but it is presented in 
Spanish. The course also has non-LAC prerequisites, since it requires proficiency in 
Spanish. The LAC Committee approved this course to count as a substitute for category 
2B and believe it should be included in the listing of courses in a manner similar to that 
for 590:011 (a course for Music majors that fulfils category 3A). 
New Capstone Experience Model 
New Capstone Experience Courses 
The LAC Committee reviewed several new Capstone Experience courses designed along 
the guidelines approved in 2004. As part of the review process for each proposal, the 
Committee invited the proposing faculty member to an LAC Committee meeting to 
discuss their course. Of the nine courses that were reviewed, eight were approved; these 
are in the table below. 
As requested by the University Faculty Senate, the LAC Committee conducted an 
evaluation of the new Capstone Experience model. The Committee had previously 
developed and used a Capstone Student Survey and Faculty Capstone Survey during the 
spring 2005 semester. During the spring 2006 semester, the instructors of all Capstone 
Experience classes (21 sections of 820: 140 Environment, Technology & Society; 12 new 
Capstone Experience courses) were asked to complete a Faculty Capstone Survey and to 
allow a member of the LAC Committee to attend one of their classes to administer the 
Capstone Student Survey. 12 Environment, Technology, & Society classes were 
surveyed, including 295 students and seven instructors. 10 new Capstone Experience 
classes were surveyed, with data from 165 students and 8 instructors collected. The 
results are currently being analyzed and will be reported to the University Faculty Senate 
""'- == 
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during the fall 2006 semester. Initial indications show that the results from the spring 
2006 mirror those of the spring 2005 assessment. These results indicate that the new 
Capstone Experience model is favored by the students and is supported by faculty from a 
wide range of disciplines. 
apstone Courses A"pproved 2005 2006New C ­
Title Instructor College/Unit 
Ethics in Communication April Chatham-Carpenter CHFA 
Blues and Jazz in African 
American Literature and Film 
Pierre Mvuyekure CHFA 
Being National: National Identity 
in Europe, America and Beyond 
Konrad Sadkowski CSBS 
Washington Center Internships Varied ESS 
Globalization, Clutural Pluralism, 
and International Security 
Dhirendra Vajpeyi CSBS 
Back to the Valley: Martin Luther 
King, Jr. and the 21 st Century 
Christine Ca.rming 
Michael Blackwell 
COE 
CHFA 
Socio-Economic Reality of 
Central America 
Christine Schrage CBA 
Community and Public Health Susan Roberts-Dobie COE 
LAC Management 
The LAC Committee worked over the past year with various groups at UNI to facilitate 

the LAC committee's work to enhance the LAC and ensure quality and academic 

excellence within the Core. One feature that would help with LAC management is the 

establishment of Category Coordinating Committees. This proposal was unanimously 

approved by the Faculty Senate on March 27, 2006 (Appendix A). Committees should be 

formed starting in fall 2006. Further initiatives that have been acted upon include the 

_ . _ n1:- . - - n~~~~ Jl.n&-..tenn.PP.§.itiol±~~~ ~,c,on~~gn~·w~'~~ ~~ :~Jo-~~~~~~~ 
--tf\C;-COmmlftee. ·--is positIOn would 1Segininfa11'20b6.~eie IS also-interest ih -· ~. - ­
initiating a university-wide award for excellence in LAC teaching. 
Category Reviews 
A central responsibility of the LAC Committee is to oversee the category review process. 

During the 2005-2006 academic year, the Committee dealt with the Personal Wellness 

and Civilizations and Cultures Category Reviews. The results of these Reviews and the 

Committee's recommendations are shared with the University Faculty Senate and 

appropriate University administrators in order to enhance and support the review areas 

and the entire LAC. 

-
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Personal Wellness (lD) 
The Personal Well ness Category Review was completed during the 2004-2005 academic 
year. The completed Report was received on June 30, 2005 and discussed with the 
Review Team on October 7, 2005. The LAC Committee Category Review Summary was 
approved on January 13,2006 and reported to the University Faculty Senate on February 
27,2006. 
Category 2 (Civilizations & Cultures) 
Category 2 was reviewed during the 2005-2006 academic year. The LAC Committee 
met with the Review Team on December 2, 2005 to discuss the review process and 
student outcomes assessment and to answer any questions Review Team members might 

have. The completed Report on the Non-Western Cultures component of the category 

was received May 1, 2006 and will be discussed during the fall 2006 semester. The 

report on the Humanities component of the category was delayed due to illness and is 

scheduled to be delivered to the LAC Committee during the fall 2006 semester. 

Meetings with these Review Teams will take place during the 2006-2007 academic year, 

and the reports should be forwarded to the Faculty Senate during this time. 

Category 3 (Fine Arts, Literature, Philosophy and Religion) 

Category 3 is scheduled for review during the 2006-2007 academic year. Jerry Smith, 

LAC Chair, met with the Review Team in April 2006, to discuss the review process. Ken 

Baughman, CHFA representative will be serving as the LAC Committee liaison for this 

reVIew. 

Summary 
The activities listed above have been undertaken to increase understanding of and 
conunitment to the role and value of a liberal arts education as the foundation of a 
university education and to support and strengthen collaboration among Arts and 
Sciences, Business, and Education faculty as it pertains to the Liberal Arts Core, 
Teaching Preparation and other university-wide programs. 
These efforts also reflect the Committee's deep conunitment to providing our students 
with a liberal arts education that develops students ' integrative understanding of the 
knowledge and proficiencies needed to attain one's potential, instill a life-long desire to 
~~~~.g;_~-~-~""El-;;earn~,~~. con -" et9-S('f~iMat we l-&r~ .i!<iW!.~'ffie-~~e, f>pe& §'es~~-~~~:.s~~~~ 
activities also support faculty efforts to provide our students with the knowledge and 
intellectual proficiencies that are characteristic of a liberal arts education and a well-
educated person. 
Continuing Concerns and Future Directions of the Committee 
1. 	 Improving program management and ensuring consistency within, and quality of 
the LAC courses. 
2. 	 Establishing category coordinating committees. 
3. 	 Encouraging the allocation of appropriate resources to offer LAC courses. 
= 
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4. 	 Continuing to develop a student outcomes assessment plan that will enhance the 
quality of the LAC. 
5. 	 Evaluating and improving the category review process. 
6. 	 Reviewing grading practices and standards. 
7. 	 Reducing the registration difficulties faced by students regarding LAC courses. 
8. 	 Increasing the number of LAC sections taught by tenured and tenure-track 

faculty. 

9. 	 Increasing the understanding and support of the LAC among students, faculty, 
staff, administrators and parents. 
10. Integrating the purpose and goals of each Category into the individual courses 
taught in that category. 
11. Maintaining appropriate class sizes, particularly in writing intensive and highly 
interactive courses. 
Committee Membership: 2005-2006 
Voting Members 
Kenneth Baughman 	 CHFA 
Nadene Davidson COE 
Siobahn Morgan CNS 
Michael Shott & Seth Brown 	 CSBS 
Jerry Smith (Chair) 	 COBA 
Alan Asher 	 Library 
Melissa Heston 	 Faculty Senate 
Joe Murphy 	 Student Representative 
Non-voting Members 
Beverly Kopper (Coordinator) Academic Affairs 
Jean Neibauer Academic Advising 
Philip Patton Registrar 
Lori VanHooreweghe Academic Achievement 
Donna Vinton Assessment 
-~-
-
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Appendix A: Category Coordinating Committees 
Category Coordinating Committees will be established to provide management and 
faculty oversight to designated parts of the Liberal Arts Core. The primary 
responsibilities of the committees will be to: 
• 	 Review performance data regarding, for instance, enrollment, staffing, and 
student grades on a course-by-course basis each semester. 
• 	 Establish and maintain appropriate standards regarding course content. 
• 	 Develop and implement an appropriate student outcome assessment program. 
• 	 Work with category review teams as part of the periodic category review process. 
• 	 Advise the LACC of any problems that occur or changes that are needed in the 
category of its constituent courses. 
Category coordinating committees can be newly formed for this purpose, or their duties 
can be performed by existing faculty bodies for instance, college or department 
curriculum committees. Committee composition and membership will be approved by 
relevant faculty bodies (e. g., college senates). Category coordinating committees will 
communicate on a regular basis with the LACC, submitting brief reports as needed and at 
least once every two years. 
It is expected that committee membership will not involve a heavy workload; many of 
these committees may only need to meet once or twice each semester. It is hoped that 
most positions on these committees will be open to and filled by volunteers, allowing 
faculty who are especially interested in the Liberal Arts Core to become more directly 
involved in its management. 
- ~ ....... 

Hello Professor Herndon, 
My name is Elizabeth Peirce from the Student PIRG for UNI, the student social and environmental 
activist group. Are you familiar with the Student PIRGs? 
We are the Student Public Interest Research Group, a non-profit nonpartisan nationwide student 
activist group focusing on the environment, consumer rights and social campaigns. We recently 
worked with NISG on our New Voters Project. As a result of our coalition work with NlSG, the 
New Voters Project increased youth voter turnout and we look forward to working with the faculty 
and students this semester, during this time of great need for action on issues like the socially crippling 
cost of higher education and clean energy. 
We are extremely interested in involving the Faculty Senate this semester in our higher education 
campaigns and our Campus Climate Challenge. Student PIRG is working with the Student Senate 
currently to bring these issues to campus. 
For example, this semester we are focusing our attention on the Student Debt Alert. One of the 
agenda items on the House Democrats first 100 Hours of the 11 Oth Congress is cutting interest rates in 
student loans in half. We want to release a report detailing the impact of these cuts on middle class 
student borrowers right here in Iowa who have seen their student debt rise over the last several years. 
With the Make Textbooks Affordable campaign, our goal is to confront publishing companies for 
taking advantage of professors and students with textbook "bundling" , unnecessary new editions, and 
restricted distribution. 
We will also launch the Campus Climate Challenge. This project consists of more than 30 leading 
youth organizations throughout the U.S. and Canada. The Challenge unites young people to organize 
on college campuses to win 100% Clean Energy policies at their schools. 
I would like to set up a meeting to talk with you and other faculty senators about opportunities to 
work with the Faculty Senate on these issues this semester. 
Thank you for your interest in supporting today's college students and tomorrow' s leaders through the 
Student PIRG at UNI. 
-Elizabeth Peirce 
Organizer for Student PIRG at UNI 
Cell : (512) .393.9145 
1 of 1 1118120076:22 PM 
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